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Abstract

Thes study investigates the French pronoun paradigm m the non-native grammars
of adult uneversity L1 (frst language) Chinese speakérs who have learnt Englizh
as 4 dominant L2 {second language ) and French az a foreign lanpuape. Specifically
the study seeks to identify the types of Interlanpuage structures produced by LI
Chinese speakers in their leaming of French pronouns,

A fuesthionnare was administered to obtain mformation aboutl the [eamers’
background and to select the sample for the study. The respondents selected for
this study were twenty-three adult L1 Chinese speakers who were Bachelor of
Ans (French) students at the Facully of Modern Languages and Communication
at Universiti Putra Malaysia. Three tasks were designed to collect the required
data. The first was a Grammaticality Judgement Task where respondents judged
and selected the eorrect pronouns in 75 French sentences. The second task which
comprised 50 items required the respondents to replace noun phrases with the
correct pronouns m French, This was a transformation task, The third tzsk which
corprizsed 50 items was a blank-fGlling task where respondents had to fill in each
blank with the correct form of the pronoun in French. These tasks wers
wdrmnistered over three sessions of about one hour each.

The data indicate that some French pronouns were more problemiitic than others
for the learners, An explanation is provided as 10 why this might be the case and

whint the findinps mean in terms of literaoy in 2 foreipn g,

Literacy and Linguistics

Literacy 15 traditionally defined as the ability to read and wrte, In the modem
context, the word means reading and writing at a level adequate for written
cormmunication and generally a level that enables ane to successfully function &
certain levels of a society (hup:fen wikipedia.org/wiki'Literacy). However,
according to Downing et al., {1992: 1x), *[1]n order to reach an understanding of
what 11 means o be hterate, we must first take care to discover those linguistic
properties that distinguish writtén language from its spoken counterpart’.
Linguistic traits mark a text as spoken and written. Both spoken and wnilen
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texts are subyject 1o common semantic constraings, although the linguistic reflection
of those constraimts may differ in texts of the two types of modes (Ford, 1992;
k%) And ane of these properties i the writlen 15 the group of words known as
Pronouns.

Pronouns, a functional category, have mmportant functions o language leamng
in that they refer {0 or replace nouns and noun phrases within a text or are used
as- direct reference 1o an outside situation (Celee-Murcia and Larsen-Freeman,

1999: 18). Pronouns may also be extended to refer to all classes, for example,
humang, animalg, objects, places and abstract notions. In other words, they can

refer to notions beyond the basic objects.

[n thiz respect, pronouns are erueial to literacy in that they contribute to not only
cohesion but also coherence within a text. In fact, acconding to Liles (1993),
children ofien have trouble using pronouns in appropriate ways (in Campbell,
Brooks and Tomaselle, 20040). In view of this, pronouns are very important n
lanpuage development for 2 leamer not only for the first languape but also for the
second language. Thus, knowledge of the promoun paradigm is smportant to the
acquisition of liferacy in a lanpguage, be it the first language (1.1}, second language
(L2} or foreign lanpuage (FL).

In the acquisition of an 1.2 or Fl., we invoke the notion of a cui-off pomt or
‘eritical age' (Milchell and Myles, 2004: 24). This view argues that there 15 a
critical period for language acquisition during children’s carly development, and
that adult L2 leamers have to resort (o other learmmg mechamsms {for e,z Johnzon
and Mewport, 128%). In other words, what was available to the L1 leamners in
terms of language acquisition would not be available to the L2 leamers. We can
draw a parallel between L2 leamers and those L1 leamers who have some sort of
nguistic impairment, Feley clamms that ahthough there 13 a general agreement
today that spoken and written languape abilitics are closely related to the
development of literacy skills in the normal population, and that the mastery of
language, i both s spoken and written forms, enables an individual 1o use
language Muently for a vanety of purposes, Nnguiste abilitg, as opposed to mere
speech production ability, appears (o be the more critical factor (1994 184-186)
agmeng leamers with some sort of npuistic impairment.

Prongeuns

English, Chinese and French basically ave the subject-verb-object (8VO]) word
order. However, in French, object pronouns do nof follow the nommal word order
(SVO) but SOV (subject-object-verb) order (Hawkins and Towell, 1996 62-63;
Lodge et al., 1997 152). In English, the pronouns appear in the same positions
as do the noun phrases, that 15 the SVO order.  Chinese also does not exhibil the
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same propertics as Fremclh.  As such, this difference in the said grammatical

property poses problems for L2 and foreygm leamers of French (Towell and
Hawking, 19%94),

Another charactensnc that might pose problems for the L1 Chmese leamers 15
the presence of different forms of pronouns in English and French on the one
band and Chinese on the other. Although pronouns in Enghsh and French are
overtly marked for Case, the French pronoun [orms are more varied, for example
lex 'them’ (direct object), feur "them’ (indirect object) and ewx or elfes 'them’
{stressed pronoun)). On the other hand, Chinese pronouns are not overtly marked
for case (Norman, 1988: 117-121). In addition, the use of pronouns is much less
comnmon n Chinese than in Enplish and French (Li, 1981; 657 = 675), Additionally,
Chinese allows for 2zero pronoun when the referent can be understood from the
context. These grammeatical facts would make this study an interesting one a5 we
woubd be able 1o see if L1 Chmese speakers can acgquire fully the French pronoun
paradigm and what this means in terms of literacy in the FL classroom. The
pronoun parkdigms of English, Chinese and French are presented below to
highlight the differences in the grammatical property of the three |nanguages

discussed here.

Fersonal Pronouns in English

The different types of pronouns i English inclode personal pronouns {1, you, ke,
she, it, we they), reflexive pronouns (myself, vourself] himgelf, herself, itself
curselves, themselves), possessive pronouns (mume, vowrs, his, kers, its, ours,
thewrs), and demonstrative pronouns (fhés, thae, these, those). The forms within
each catepory are distinguished by number, person (first, second, thard), pender,
and in the case of demonstratives, by number and proximity. The following table
i an mventory of the subject and object personal pronouns of Modern English
(Borjars and Burridge, 2001: 54),

Table 1: Pronoun Paradigm in English

Person MNumbser Subject Ohject
First Singular f i
Pharal we (a5
second Sinpular woll WO
Pharal Yol WOl
Third Singular risaseline he Farmy
Ferminine che her
non-personal it it

Phural they thern
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Porsonal Prosouns in Mandarin Chinese

Mandann Chinese 15 & language that 1s devoad of inflection. Compared o other
languages, Chinese is relatively simple with words consisting of one or two
morphemes. However, number can be expressad by suffixes bul only for nowns
indicating human beings. These suffixes are obligatory for personal promouns

(hitp:Mararw Imp. nela.edw/profiles/profmo2 him),

According 1o Li and Cheng (1988: 96 - 97), a pronoun in Mandarin Chinese
15 & word that can take the place of a noun, a verb, an adjective, a numeral or
any adverbh. To pluralize a pronoun, we add the suffix men, The form of a
personal pronoun remains unchanged when it is used az an object. For
example, td@ {ji & “s/he came looking for us® and wédmen zhdo fa "we looked

for them'. Another form of ¢ refers 1o things. Howewver, the characiers are
similar i pronunciation,

The following table suwmmarizes the subject and object personal pronouns in

Mandann Chinese (adapled from Chan and Wong, 2001,

Table 2: Fronoun Paradigm in Mandarin Chinese

FPerson Mumbrer Subject Objeect
Erirst simgpular wi W
Flural wdren wiimen
Second sangular N TaTin
Flural nmeEn e
Thurd Singlar masculine . 4 14
femanime: ta 13
noen-personal 1 13
Flural timen {&men

Personal prowouns in French

French, like English, has different categories of pronouns: personal pronouns,
demonstrative pronouns, and possessive pronouns relative and interrogative
pronouns and a set of words loosely called mdefimte pronouns (Judpe and Healey,
1983: 32). The table below summarnses the pronouns m French {Judge and Healy,
1983; 59).
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Personal Prowouns in Marndarin Chinese

Mandarin Chimese is & language that is deveid of inflection, Compared (o other
languages, Chinese is relatively simple with words consisting of one or two
morphemes. However, number can be expressed by suffixes but only for nouns

indicathing human beings, These suffixes are chligatory for personal pronouns
{http:frararw Impouclaedw/profilesprofmo 2. htm ).

According to Li and Cheng (1988: 96 - 97), a pronoun in Mandarn Chinese
15 a word that can take the place of a noun, a verb, an adjective, a numeral or
an adverb. To pluralize & pronoun, we add the suffix men. The form of a
personal pronoun remainsg unchanged when it is used as an object. For
example, @ fji & ‘s/he came looking for us™ and wémen zhdo fa "we looked

for them®. Another form of ¢ refers 1o things. However, the characiers are
similar in pronunciation.

The following table summarizes the subject and object personal pronouns 1n

Mandarnn Chinese (adapted from Chan and Wong, 2001 ).

Table I: Pronoun Paradigm in Mandarin Chineze

Ferson Mumber Subject Ohject
First smgeular wik wil
Plural WOImen WHMER
Secomd Smgular ni‘ain i in
Phursl nime Hime
Thard cingular masculine £k £l
Fermindne iR L
non-personal 13 1
Plural tmen Hmen

Personal pronouns in French

French, like English, has differcnt catepones of pronouns: personal pronouns,
demonstrative pronouns, and possessive pronouns relative and interrogative
pronouns and a set of words loosely called indefinite pronouns {fudge and Healey,
19583: 52), The table below summarises the pronouns in French (Judge and Healy,
1983 597,
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Table }: Pronoun Paradigm in French

Unstressed forms Stressead forms
Ferson Subject Dvrect objeet  Indircet object
1" sing. = e B} mok
2" sing. Tu ie te o
3" sing. il / elie Ic/la LiH Jua felle
1* phur, Mous nous TS MANES
2" plur, Vous VIS VoS VIMES
3% plur. ile ! elles les leur eux felles
I nprg qir s hat'elle
| Teflexive 501
Inclefamie
| 3" pets, i -
| “adverbial® or
i b ¥ (=@ * noun phrase)
pronouns en {= de + noun phrase)

Subject Pronouns

Personal pronouns may refer to animates and inanimates. Generally they can be
grouped mio subject pronouns and object pronouns. The table below is i summary
of French subject pronowns {from Hawking and Towell, 1996: 456):

Table 4: Subject Pronouns in French

First je (1) s (wel
Second b {ymou) vEnis (yoat)
Third {mascaline) il (hie, it} ils {they
Thard { ferminine ) elle {she, it} | elles (they)
Thurd (neutral) ce, celo, ¢a (i, that}

Third {non specific) on (oog, we, people, they) |
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Position of Subiect Pronouns

Subject pronouns are placed before the verb camyving the tense in declarative
senlences:

1. I s le jowrnal
He s reading the newspaper

2. Je veuwr aller au cinéma
[ want to go to the cinema

In questions using inversion, the subject pronouns appear after the verb.

3. Parlez-vous francais?

{Spoak-you French)
Do you speak French?

The subject promouns are separated from the verb by the e negative particle and
by other pre-verbal promotns:

4, flz me viennenr pas.
{ They neg are coming negl)
They are ol Comng,

3. Nous Uavons mangé.

(We 1t have eaten)

We have eaten if,

A1

The table below summarises the unstressed direct and indirect odyect forms and
the stressed forms of French pronouns;

Table 5: IMrect and Indirect Object Pronouns in French

U_n_s_l:rn-s,_:‘.ed Forms Siressed Forms
[Mrect object Indirect object
me me [TEH
te {i ton
e f la b hui - felle
TIEHIES NS al§IE:
VOILS WIS VOIS
les beur ek felles
5¢ 5C ha'elle

501

| BEg - e EaLive
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[Mrrect and indirect object pronouans are linked with the verb to which they are
closely related n various sentence tvpes (declamtive, negative, miermogative),
When a verb is a main verb, they appear immediately before it;

6. Elle me purle
(She me speak)
she speaks 1o me.
T. Elle ne me regarde pas,

(Bhe neg me look neg)
She does not look al me,

When the verb 15 accompanied by the auxiliary verb, aveir or &ve, the pronouns
appear immediately before the auxibary,

8. Je Flar gt
(1 you have told)
| have told you.

Position of Object Pronouns with_Infinitives
When the verb poverming the direct and indirect object pronouns 15 an infinitive,
these objects usually come in front of the infimitive.

9. I peur leur 1éléphoner
{He can them telephone)
He can telephone them.

IMo=ition of I.'JI'.-_iq;ﬂ Pronowens witls [III|EI:1'.'|L"I'-'E-}

In atfirative wnperatives, direct and mdirect object pronouns appear after the
verb which governs them and the pronouns see and fe take on the sinessed forms
meed and fod respectively,

1. Prenez-le
Take 1t.

11, Ecoutez-mol
Listen to me.

However, in negative imperatives, these pronouns precede the verb.

12. Ne le mange pos.
{neg it eat neg)
Bron’t eat it.
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Orrder of Muluple Unstressed Object Pronouns

When two unsiressed object pronouns precede a verb, their order usually follows
the fellowing pattern:

Table 6: Order of Unstressed Object Pronoons (from HawRins and Towell, 1994:73)

Fosttion
First Second Third Fourth Fifth
e
te
sE
[ons ks lu
YOS bes lear i |  en

The following examples show the order of unstressed object pronouns in
senfences,

13, Je fe i dorné,
(I you it have given)
1 have pmiven it to you.

|4, Elles le lui ond donne.
(They it him have given)
They have @ven 1t to him.

15. Ml les y o mis.

{He them there has put)
He has put them there.

16. Ne me les donnez pas.
{neg me them mve neg)
Dion't gve them fo me,

Order of Multiple Pronouns with Affirmative Imperatives

When two pronouns follow the verb in affirmative imperatives, the ordering of
proncuns i1s slightly different in that propouns from the first column (me, fe, se,
efc.) follow pronouns from the second column (le, fa, les). Pronouns after

imperatives are linked 1o the verbs by hyphens.

17. Donnez-fe-maoi.
(CGive 11 me)
Crive it {0 me.
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|8, Parle-feur-en.
{Speak them about 1it)
Speak to them about it.

Positions of Object Pronouns with devoir, powvoir, {modal verbs) + Infinitves

Crhject pronouns come before the infimitive i & modal verb plus infinitive
construction.

19. fl doir e faire.
He has to do it

pressed pronons

A stressed pronoun can stand alone without a verb,
20, Qi ext la? Mol
Who's there? Me,
Stressed pronouns highlight or emphasize a subject pronoun.
21. Tod tw fe crois, mais ld, il ne le croit pas.
You might believe that, but he doesn™L
Stressed pronouns are used as objecis of a preposition other than 4.
22. Je viens avec INL

I'm coming with ham,

23. Il n'a rien confre eux.
He has nothing apainst them.

Usze of v and en

The pronoun y may function either ag an ndirect object or a5 an adverbial.

24_ Ja frense sopvent g la retreoale,
I often think about retirement,

Jy pense souvent
{1 it think often)
[ often think about it,



116 I Journal of Lemguage Tesching, Ungusiics and Literatura - Volme 12

25, Jevais a Paris.
I'm poing to Paris.

Sy vais.
(I these amy going)
I'm poing there,

The pronoun en replaces phrases introduced by de (a preposstion) which follows
the verb, The prepositional phrase m (26) is de sex vacarces,

26, N parle de ses vacances.

He talks aboul his holidays,

Il en parle
{He abont it talks)
He talks about it.

En is also nsed when mimerals and quantifiers are on their own after a verb.

27, Jal mange deuwx pommes.
[ have eaten two apples.

Slen ol m.n:.l.r;gd: ot
{1 of them have caten ton)
I have eaten fwo,

The Study

Thiz study investgates the French pronoun paradigm 1o the non-native grammmars
of Malaysian adult university L1 Chinese speakers who have learnt Englizh as an
[.2 and French as a FL. The framework used to analvse the data 15 the
[ntertanimape hypothesis (Selmker, 1972, 10 James, 1998: 6-9) and the tranafer
analvsis framework (lames, 34 in James, 19%80: 5). In the formcr, the
[mierlanguage of the leamers 15 described but a companson between the L1 and
[.2 svstems iz not made, while in the latter, the Interlanguage of the leamers is
compared with the L1 of the leammers. Following this frameworl, the data collected
for this study were described and compared to the pronoun paradigms of the
learners” 1.1 Chinese and L2 English 1o find out the areas of difficulty for the
learners. These are the Interlanguage structures of the leamcrs.  The research
questions posed n the study were:

& Blalay is another LI thal tho respandents bad acquited from abaool the sge of even, the Same e that
they were exposesd b the English lanpeage, However, Malay'is more similar in Chimess in tznrs of the
promoun sysiem, that is Maloy does pot rake o distinction between the suhject and ohject pronues Forms
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a.  To what extent are the L] Chinese speakers able to judpe and select the
correct and appropriate French pronoun categories and forms in declorative
affirmative and negatives constructions?

k. To what extent are the L1 Chinese speakers able to use the correct fornms
afpronouns m French declarative affirmative and negative constructions?

c. Towhat extent are the L1 Chinese speakers able to use the cormect forms
ofpronouns in an appropriate order in French declarative affirmative and
negative constractions?

d. What arc the implications that these findings have for the foreygm language
classroom 1n terms of hiteracy?

Methodology

Three tasks were designed to collect the required data. The first was a
grammaticality judgement task where respondents judged and select the
appropriate pronouns (subject, direct obyect, indirect object and stressed fomms)
im 75 French declarative affirmative and negative items. The second task, a
ransformation 1ask, required the respondents to replace noun phrases with the
correct pronouns (subject, direct object, mdirect object and stressed forms) n
French. There were 50 items in this task. The third was.a blank-filling task
where respondenis filled in each blank with the comect form of the prosotun
{subject, direct object, indirect object and stressed forms) m French. In toal
there were 50 items. (Refer to the appendix for sample items in each task),

These asks were adrmmstered to two native speakers of French, Based on the
feedback obtuned, the tasks were refined. The final version of the tasks weére
administered to all the twenty-eight students in the Bachelor of Arnts (French)
programme al Universit Potra Malaysia, These tasks were admnistered over
three sessions of about one hour each. Since the study investigated the acguisition
of French pronouns by L1 Chinese speakers, only the responses of the twenty-
three L1 Chinese speakers were analysed,

Results and Discussion
The findings are discussed 1 the Light of the similaries and differences in the

pranoun features which were culled from the comparative analysis of the three
lanpuages (Chinese, Enghsh and French).
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Table 7: Use of Subject Pronouns

Correct choice of

proncin category Cogrect chodce of prommm

| Task 1 00 6%, 03.25%
Task 1 07 61% 42.14%
Averape I O G0 27.69%

Task 1 {Grammaticality Judpement Task) and Task 3 (Blank-filling Task) were
used to gauge the respondents’ ability to use the different caterory of pronouns,
that is choice of pronouns, In Task | and Task 3, there were nine items in each
task on the use of the subject pronouns. Table 7 summarises the results for the
nse of subject pronouns. 99.6% and 97% of the respondents chose the comect
category, that is the subject pronouns in the respective tasks. 93.25% were able

o chonse the correct pronouns in Task 1 (Grammaticality Judgement Task) while
in Task 3 the respondents scored 82.14%. The average score for using the comect

categary and correct pronoun are 95.60% and 57.69% respectively.

There were 14 and 190 items on siressed pronouns in Task 1 and Task 3 respectively
{see table 8). In 91.07% of the cases in both tasks, respondents knew which

category of pronouns 1o use, However Ti% and 5% managed to give the
acceplable or correct form. This made an average of 80.17% of correct choice of

stressed pronouns,

Table 8: Use of Stressed Propouns

ifl:lrrm:! choice of

PrOIOUn CAteory I Correct choice of pronoun

Task 1 01.07% r 75.00%
Task 3 B107% | 85,35%
Averape 91.07% ] BO.17%

Tahle 9 prezents the data on direct object pronouns. Task | and Task 3 contaned
15 and 12 items on direct object pronouns respectively. OF these 82% of the

answers given were correct in the choice of the category of pronouns that should
be used and about 76 %% were correct in the choice of pronoun.

Table ¥: Use of Direct Object Pronouns

Cotrect choice of
——= . promoun calegory
Task | ] 83.50% T8.80%
Task 3 BD.45% 73.9%
Average 82.14% 16.35%

Correct choke of pronoun
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On indirect object pronouns there were 9 and 10 jtems in Task 1 and Task 3
respectively. Respondents did not score as well in this catepary of propouns as in
the preceding direct ohject pronouns (see table 10). OfF the 19 items tested about
68% of the answers @miven wers correct for choice of category while about 56%
were cofrect for choice of pronouns,

Table 10: Use of Indirect Object Prononns

Liﬂ;ﬂ‘;f;ﬁ Correct cholce of proneun
Task: 1 i 7857% | 70.23%
Tk’ ; 57 14% T
Average I 67.85% 56.18%

Table 11 summarises the data for the use of en and y. In tasks 1 and 3 there were
a total of 9 1lems on the uze of ex and 7 tems on 3 Only about 44, 0% of the
answers given were correct for the wse of eén while the use of v scored slightly
less,

Tabhle 17 Use of on and p

= —

Comect choiceol £V Correct choiceol 1
| Task | I 54.28% 77.14% 1
I Task 3 | 33.92% 50.00% i
Average [ 44.10% 63.57% 1
Word Order

The analysis of the word order was carried out for tasks 1 and 2: viz-a-vis on the
single and double object pronouns and in relation to the other elements such as
verbs and nepative particles.

Use of Unstressed Single Object Proncouns
Table 12 surmmanses the results for items with single object pronouns.

Table 12: Use of Single object pronouns in Declaralive Sentences

Affirmative with simple tense 74.35%

Affirmmative vath auxabiary 48.221%%

Megative with auxiliary 29 1R%:
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The declarative sentences with simple tense and single object pronouns registerned
74.33% comrect answers,

e.g- Elles les achétent lous les fours.,
{they them buyv everyday)

They buy them everyday.

Declarative sentences wsing auxihary wath zingle object pronouns registered
48.21% correct answers.

e e vais le faire,
(I go it to do)
I am gomnge 1o do it

Negative declarative sentences uging auXiliary with zingle object pronouns
registered 29 18% correct answess

e.q, T me peux pas le faire.
(you neg can neg il to do)
You cannot do it

Use of Multiple Unstressed Ohject Pronouns

Table 13 presents the data for the items with multiple object promouns,

Table 13: Use of Multiple Object Pronouns in Declarative Sentences

Affirmanve with simple lense 34.64%
Megative with simp]i:“t;:;é EE;}%
Alfirmative with compound past tense 40.17%%
N-cgnﬁ'r';: with compound past tense 1.57%
Affirmative wath ausabiary 2R.5%
Megative with auxiliary 34.52%

In declarative sentences with simple tense, 10 tems required the use of multple
object pronouns. Of these 34.64% of the answers had correct pronouns and
word order,

e M me le dit,
(he me 1t tell)
He tells me about it,
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There were 3 negative declarative sentences and of these, only 28.57% had the
correct pronouns and the comrect word order.

e.. Ml ne m'en parle pas,
(he neg me about it talk neg)
He does not talk to me about it

[n sentences using the compound past tense with multiple object pronouns, only
40.17% had correct pronouns and cormect word order,

e.g M1 fe I'a racontée,
(he vou it kas related)
He has teld yoo about it,

I the negative samancee ueing compound past tenee and double object pronouns,
1.57% had the correct forms and word order.

e Je ne la lenr af pas monirée,
(I neg it to them have neg shown)
1 did not show it to them.

Declarative sentences using auxiliary registered 28.5% comect answers while
negative declarative sentences with auxiliary remstered 34.52% correct answers,

e.g. [ vent re les donner,
(he wants you them to give)
He wants to give them to you,
e I ne va pas fe lenr envoper,

(he nep poes neg it to them to send)
He g nod going fo send i fe them

Multiple pronouns used in imperative sentences: in the affirmative sentences,
the score was 33.16% and in the negative form, it was 29.28% (correct answers),

e.g. Donnez-le-mm
[Cave it me)
Give it to me.

MNe me le donnez pas.
(Neg me it give neg)

Don’t give it to me.
Diiscussion

The data indicate that the subject pronoun in French was the least problemanc of
all the personal pronouns for the L1 Chinese leamers. Errors made in the choice
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of subject pronouns were normatly associated with gender feature (femimine versus
masculing forms of the pronouns) rather than the category of the pronoun itself
The results also indicate that the objeet pronouns were more difficult than the
subject promoun for the 1.2 leamers, particularly the indirect object pronouns.
Multiple object pronouns (direct and mdirect) also posed problems in the sense
that the learners did not know which pronoun should come first, Negative
structures and the -en and -y pronouns were difficult for the leamers (oo, However,
the most problematic aspect of the use of pronouns in French 15 the word order
related to them.

The case of the lack of use or the use of the wrong gender feature can be explained
ns an L] influence in that |, unlike English or French | Chinese does not make a
distinction between feminine and masculine personal progouns, that is Chinese
pronouns are devoid of pender featurez. With regard to the leamers’ difficulty in
the object pronouns, this is probably due to the different forms of pronouns m
Franch, English and Chinese respectively. There are Tewer pronoun forms in the
Chinese language and thess are not overtly marked for Case. Although pronouns
in English and French are overtly marked for Case, the French pronoun {orms are
more varied (for example fes “them’ (direct object], fewr ‘them” (indirect object)
and ewx or elles ‘them’ (stressed form), Additionally, Chinese will take zero
prosoun when the referent can be understood from the context. French does not
have zero pronoun forms.

The structure of English and French verbs, even when they have similar meanings,
15 not necessanly the same.  In a given semtence, it is essential to know whether
the olyect iz direct or indirect 1 relation to the French verb and not the English
verb, Consider the following example:

They adwvised Steven (o feave,
They advised him to leave,
iz ent consellle a Steven de partir

Stever in the above sentence is the mdirect ohpect of conseiller.,,. With a pronoun,
the French sentence becomes:

s Tui ont conseilld de partir

Orer disewssion of the pronouns m Chinese (the L1 of the learners), and French
{one of the second languages of the leamers) has revealed differences in the two
paradigms, There are fewer pronoun forms m the Chimese language and these
are devoid of the case and gender features. Ewven though leamers had leami
English as the other second langure, 3 did not seem to aid in the acquisition of
the French language. In this case, althourh Enghsh pronoins are marked with
case, gender and number features, the forms are less vaned. In the light of these
differences among the three languages, it 15 not surprising that the learners did
have problems with the more complex pronoun forms m French.
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Implications for Literacy in the Foreign Languape Classroom

I we take the view that afier a cntical penod, FL leamers have no access 1o the
mechamsms that L1 leamers have for language acquisition, these leamners can be
zaid to be in a position where their language faculty 2 not in the "mint” state.
Thus; a parallel can be drawn bhetween older FL leamers with those L1 leamers
who have some sort of linguistic impatrment. And we could say that linguistic
ability, as opposed to mere speech and wmitten production ability 15 mmportant
among these FL leamers. In addition, the literature on pronouns 12lis us that this
functional category 15 crucial to the cohesion and coherence of a lext, whether
spoken or written. In this respect, knowledge of such a functional category as
proncuns contributes to literacy in a FL language.

Thns, when we talk abenf bteriey in = F1L classronm, mstrciors have to take into
consideration more than just the ability to read and wnte m the FL. In fact, we
need to address the 1zsue of linguistic ability of the FL, especially those lmguistic
properties that contribute to literacy in the language. To achieve this, instructors
would have to have some knowledge of the linguistic sructure of the LI and FL
or any other langpuages leamed or acquired by the learners before they embark on
the task of FL learmmg. This would help the FL teachers understand the
Interlanguage of the learmers and ard in the explanation of the cross-lingnsne
differences should the difficulties become persistent among the FL leaners.
According to Hawkins (2005}, teachers have to find ways 1o enhance the inpot
learners get to maximize the tnggering of unconscious development of the
Iinpuistic ability. This might mean not spending a lot of tme teachmyg stedents
about, or focussing on L2-L1 differences, but getting themn to interact wath samples
of the target L2 which exemplify a wide range of structures, mcluding a lot of
examples of the target linguistic property — pronouns m this case. Enhancing
awarencss of the language specific properties of the L2 will allow the mnate
ability that we all have for acquinng language to operate freely
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Appendix
sSample lHems

Task 1

Choisissez ln bonne réponse pour chagque (row.

I. = Jappelle Jean ot Mane 7
— i, appelle- mainienant. fewe / lewr / les /7 alsh Nous
allons annoncer la bonne nauvelle, fewe / lewr / les S s}
2. — Je domne la carie aox étudiants ?
O, donne- - !

(i / fa [/ leur Feux) -
e/ lewr 7 ex J erex)

4. Voila fe facteur: apporte les lettres a ton p-hc_ Donne- -
tout de suste.

fles F fui J lewr / en}

(les / lai 7 ahd 7 en)

5. Je n'ai pas de dictionnaire. Achéte- un, £'11 t& plait,
(m' S moi fen Flg)
fm' f dmol /en fle)
f.  Ma sceur pense & ses eludes, pense tout le temps.
(1 FENe f0n / Elles)
(o fewr / en /les)
7. — Nous avez regardé le match de football chez Joseph 7
O, a1 pegarde chez
ffe, £ an / nowus S mot)
(i /1, tle fen)
(Teef S e & H 7 o)
26. Tu n'envoics pas de cartes postales 3 vos cousing 7 de

lemps en temnps |
(Envote-gin-lear 7 Envote-le-liwt 7 Ervoie-les-fenr / Envoie-leur-en)

27. —  Nous avez montré [a photo aux secrétares 7
- Non, je fne la lenr ai pas morirée /
pe lewr ['al pas
montrée. / ne l'ai pas mentrée a elle. / ne U'ai pas leur monirée )
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Task 2

A, Remplacez les mots soulignés par un pronom.

1. Ma sceur arrose les eurs le soir
d, Les robes plaissent 4 Catherine,

9, Mous parlons de notre projet.

13 Il va ¢n France cet ¢

14 Mous achetons des cadeaux pour Nodl.

21, Elle meet [a vonture dans le garape tons les solrs.
22, Je pirle { mon pére de mon projet.

Répondez aux questions en utilisant des pronoms.

1. Ces fleurs, ¢’esl pour mol 7
O, = o
4, Il étaient avec to1 el Paol 7
Mon,
T lls ont vu le film 7
Mo,
14, Elle t*1nvite 4 son manags ?
Crui,
11. Madame, 1l vous parle de ses voyages 7
Maon,
4. 11 desire parler an directeur ?

Mon,
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Task 3

Complétez par les pronoems qui conviennent.

2. Je vais a la plage. Tu veux venir avec 2

6. Nous serons partis en vacances. Elle ne peut pas venir chez

16, - Alll Céline, comment vas- ¥
—~ DBienet s
-  Mal! suis & ["hopital | Viens voir el apporie des livres !
Ie attends.
17, — Ticonnms ¢e peu 7
- r al entendu parler mais je ____ Connais pas.
- Moi, je adore, Je vas expliquer la régle,
8. = Tu as parlé a ta sceeur de la [Ste de ¢o soir ?
— Non, pas encore, Je ai 1€léphoné hier spir maig elle n'était pas
chez

Je vas rappeler tout 3 1'heure,
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