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ABSTRACT

Intercultural communication between Hong Kong people and Filipinos is common and crucial in Hong Kong as
Filipinos are the largest non-local ethnic group, and Filipino domestic helpers play a significant role in
households and childcare. This study investigated the phonological patterns of Filipino English and explored
the intelligibility and comprehensibility of the English spoken by Filipino domestic helpers to student teachers
of English in Hong Kong. By analysing the speech produced by three Filipino English speakers, features of
Filipino-accented English were identified. Moreover, by conducting listening-dictation tasks, it was found that
the listeners considered 30% and 80.6% of the isolated words and keywords in a passage respectively to be
intelligible, and 74.7% of the speech produced by Filipino English speakers was comprehensible. The major
types of features of the Filipino English accent, which are also found to be factors which contribute to problems
in intelligibility and comprehensibility such as consonant substitutions, deletion of consonants and consonant
clusters, no distinction between long and short vowels, replacement of vowels, and shifting of word stress, are
discussed in detail in this research paper along with the pedagogical and social implications.

Keywords: World Englishes, intercultural communication, pronunciation teaching, Filipino English; foreign
accent

INTRODUCTION

In the multicultural society of Hong Kong, Filipino is the largest non-local ethnic group,
making up 2.5% of Hong Kong’s total population in 2016 (Census & Statistics Department
2017). Most Filipinos in Hong Kong work as domestic helpers in households due to the large
demand for caretakers in Hong Kong families because it is common for parents in Hong
Kong to be so occupied by work that they have limited time to take care of their children. It is
found that parents prefer domestic helpers over child care centres to take care of their
children when family members are unavailable to do so (Tam 2001, Yeoh & Huang 1999).
Thus, children are most likely to spend most of their time with domestic helpers. In fact,
Filipino domestic helpers perform a significant role in households as they are often expected
to be substitute mothers who nurture the children and are aware of what they need (Tam
1999). Therefore, there is a critical need for effective communication between domestic
helpers and children, in which the children need to understand what the domestic helper says
in order to establish a good mutual relationship and for the children and helpers to give
feedback effectively to each other when expressing their needs. According to Tse et al.’s
(2009) study, English is the medium of communication between 64% of 4,000 primary four
children and their foreign domestic helpers in Hong Kong, indicating that English is crucial
for mutual understanding and communication between most Hong Kong families and their
domestic workers. In order to understand the effectiveness of communication between Hong
Kong and Filipino English speakers, we explore the intelligibility and comprehensibility of
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the English spoken by Filipino speakers to Hong Kong English speakers. Intelligibility is
commonly referred as the ability to recognize words in an utterance, and comprehensibility is
commonly seen as the ability to understand the words (Smith & Nelson 1985). Intelligibility
is also closely related to comprehensibility as the recognition of a word contributes to
understanding it.

Furthermore, the importance of comprehensibility and intelligibility at the sentence
and word levels can be realized in various real-life situations. Firstly, ‘a barrier to
communication and to creating friendly relationships of mutual respect’ (Baker & Jones 1998,
p. 6) may be caused by the lack of a common language, while positive rapport and solidarity
can be built through the engagement of interactions through collaboration (Kerekes 2006).
The comprehensibility of Filipino English allows Hong Kong citizens to establish a common
language and build closer interpersonal relationships in order to achieve better cooperation.

Secondly, the intelligibility of the keywords of sentences in Filipino English enables
Hong Kong citizens to extract the main idea of utterances produced by Filipino English
speakers in daily conversations. For example, due to the unfamiliarity of Filipino
pronunciation, if a child cannot recognize the word “strangers” when his or her Filipino
domestic helper tells him or her to avoid going somewhere with strangers, the advice may not
be understood by the child.

Thirdly, the intelligibility of isolated words enables Hong Kong English speakers
working in domestic helper recruitment agencies, emergency services, banks, and
telecommunication companies to acquire personal details such as name, age, address, and
contact information from Filipino English speakers over the phone.

However, Hong Kong speakers of English may have difficulty in understanding
Filipino English, which contributes to communication failure. Hong Kong people are
commonly familiar with the Standard British English accent (Received Pronunciation) (Chan
& Evans 2011), which is the target language in schools, and Hong Kong English is also
influenced by the mother tongue, Cantonese; on the other hand, Filipino English is influenced
by the General American accent and their mother language, Tagalog. Understanding of the
Filipino accent is advantageous as second language development may be nurtured. In-service
or pre-service English teachers in schools are also advised to familiarize themselves with the
accent and phonological features so that they could be more confident in guiding those
students in need.

Therefore, this study intends to investigate which distinctive features can be identified
in Filipino-accented English and how these affect the intelligibility and comprehensibility of
English speakers in Hong Kong. In this paper, the definition of the main concepts and results
of past studies are discussed in the literature review, followed by the introduction of the
purpose of this study, and the research questions, methods, research procedure, data analysis
procedure, results, and discussion of implications.

LITERATURE REVIEW

DEFINITION OF INTERLLIGIBILITY AND COMPREHENSIBILITY

According to Smith and Nelson (1985), intelligibility represents the recognisability of a word
or utterance whereas comprehension represents how understandable a word or utterance is in
context. Moreover, Kirkpatrick, Deterding, and Wong (2008) believe that intelligibility does
not only require a listener to recognize a word, but also requires the listener to be able to
write the word down accurately. It is worth noting that intelligibility and comprehensibility
are slightly different. As Field (2003) suggests, a listener may fail to recognise particular
words but may understand the words by deriving meaning from recognising and
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understanding the other words provided in the same context. From another perspective, an
individual may attain higher comprehensibility if a higher level of intelligibility is attained.
The obvious positive relationship between intelligibility and comprehensibility shows the
equal significance of investigating both intelligibility and comprehensibility. As mentioned in
the introduction, high intelligibility of Filipino English at the word and sentence levels is
important for Hong Kong speakers of English to obtain specific information and extract the
meaning of sentences from recognising and understanding keywords in daily conversation
with Filipino English speakers. Moreover, Chen (2011) found that Filipino listeners found it
difficult to comprehend Hong Kong Cantonese speakers’ speech well and vice versa.
Accordingly, achievement of a high level of comprehensibility of Filipino English provides
Hong Kong people with a basis for better communication and cooperation with the large
population of Filipino English speakers in Hong Kong.

PHONOLOGICAL FEATURES OF FILIPINO ENGLISH

Previous studies such as those conducted by Tayao (2004), Dayag (2007), and Bautista and
Bolton (2008) explicitly present the phonological features of Filipino English, including the
following: substitution of the interdental fricative /d/ by the alveolar stop /d/ and the
interdental fricative /0/ by the alveolar stop /t/; the voiceless labiodental fricative /f/ and the
voiced labiodental fricative /v/ with /p/ and /b/; confusion of consonants such as /d/ and /t/;
pronunciation of the aspirated plosives /p/, /t/, and /k/ as unaspirated plosives in a stressed
syllable and word-initial positions; elimination of the ending sound in consonant clusters;
shifting word stress to a different syllable; and the interchangeable use of vowels of
contrasting lengths such as /i/ and /i:/ and /w/ and /u:/. Although the phonological features of
Filipino-accented English have been explored in past studies, language may change over time
and variations of the phonological features in the existing database may be detected.

IMPACTS OF FILIPINO DOMESTIC WORKERS ON ESL LANGUAGE DEVELOPMENT

Multiple studies shed light on the positive influence of English-speaking Filipino domestic
workers on children’s English as a second language (ESL) language development. Improved
performance in vocabulary identification has been found in Hong Kong Cantonese-speaking
children who are cared for by an English-speaking Filipino helper than those who are not
(Chan & McBride-Chang 2015, Dulay, Tong & McBride 2017). In addition, according to Tse
et al. (2009), higher reading comprehension skills are demonstrated by primary school
children who use English to interact with their foreign domestic helpers in settings where the
parents are literate or illiterate in English. Moreover, people aged from 2.5 to 25 years old,
including primary and secondary students who grew up with Filipino domestic helpers, have
a greater ability to perceive and understand English in a Filipino accent than those who do
not (Leung 2011, Leung 2012). Thus, previous research suggests that communication with
Filipino English speakers may contribute to children’s language learning, and if adequate
support is provided to children in the classroom to learn about Filipino-accented English, the
benefit may further extend to those who are not cared for by Filipino domestic helpers.

PAST RESEARCH ON ENGLISH AS AN INTERNATIONAL LANGUAGE

English often serves as a common language between two groups of L2 speakers with
different L1s, including Filipino and Cantonese speakers in Hong Kong. From the “lingua
franca core,” introduced by Jenkins (2000), aspects of pronunciation that affect intelligibility
can be deduced, including incorrect pronunciation of all consonants, failure in pronouncing
contrasting vowel lengths, deleting consonants, and incorrect placement of word stress. Non-
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native speakers of English may benefit from Jenkins’ (2000) pronunciation core by noticing
the pronunciation features that affect intelligibility and further make adjustments in order to
establish effective communication. However, the phonological features of Filipino English
may differ from other varieties of English. At the same time, the phonological features that
contribute to intelligibility problems for Cantonese speakers may not necessarily align with
those for speakers of other native languages. For example, Abdely and Yap (2016) also found
that Iraqi speakers of English encounter varying degrees of difficulty in English vowels
/v/and /e&/. Sridhanyarant (2017) found that Thai speakers have difficulties in producing
marked English fricatives /v/, /z/, /8/, /8/, and /3/. Only the advanced learners could acquire
unmarked /s/ and /f/ as well as marked /J/ both initially and finally, and thus make their
speech less intelligible. Thus, research focusing solely on the Hong Kong and Filipino
English speakers may better represent the situation in Hong Kong.

COMPARISON OF INTELLIGIBITY AND COMPREHENSIBILITY BEWTEEN CHINESE AND FILIPINO
ENGLISH SPEAKERS

The intelligibility of the English spoken by Chinese people to Filipinos has been explored in
past studies, but the intelligibility of Filipino-accented English for Chinese English speakers
is rarely mentioned. Chen’s (2011) study shows that listeners from different backgrounds,
including ten Filipinos, found 70% of the English spoken by Cantonese speakers in Hong
Kong to be intelligible through a listening-and-dictation task of keywords in a passage.
However, there is a lack of investigation on the intelligibility of Filipino-accented English for
Hong Kong listeners. One of the few studies related to this area was conducted by Dayag
(2007), whose research is on intelligibility. Spontaneous speech by five Filipino English
speakers was recorded and played to six listeners from other countries for them to dictate
back. The transcripts were later compared to the sample transcription made by the researcher.
The results showed that listeners from Kachru’s expanding circle, including one Mainland
Chinese and one South Korean speaker, considered 55% of the Filipino English to be
intelligible. However, the results of the study may not accurately reflect intelligibility
because replacements of keywords with synonyms are marked as correct in that study. In fact,
the use of synonyms only indicates the listener’s ability to understand the meaning of the
utterance instead of recognizing the word, and with reference to the definitions of
intelligibility and comprehensibility mentioned previously in the literature review (e.g. Smith
and Nelson (1985),) the results reflect comprehensibility instead of intelligibility. Dayag’s
study is also limited in terms of the variety of listeners as there were no Cantonese speakers
from Hong Kong. Thus, more research is needed to understand both the intelligibility and
comprehensibility of Filipino English to Hong Kong speakers of English.

A common ground can be established for this study from the literature review. Firstly,
intelligibility and comprehensibility are different but related concepts. Intelligibility refers to
word perception, and comprehensibility refers to deriving meaning. Intelligibility at the word
and sentence levels as well as comprehensibility are worth investigating because individuals
have to both recognize and understand words in order to achieve effective communication.
Secondly, exposure to and learning of the Filipino accent are beneficial as L2 language
development may be fostered. Last but not least, the lack of research about the current
phonological features of Filipino English as well as how these features affect the
intelligibility and comprehensibility of Filipino English for Hong Kong English speakers
indicates a research gap. Therefore, more information is needed to understand the level of
effectiveness of communication between Hong Kong and Filipino English speakers so as to
develop methods to enhance this communication.

The purpose of this research is to investigate the phonological patterns of Filipino
English and explore the intelligibility and comprehensibility of the English spoken by
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Filipino domestic helpers to student teachers of English in Hong Kong. Student teachers were
chosen as the target group because it is especially essential for future English teachers to
understand features of Filipino English as they may need to communicate well with young
students’ domestic helpers about their academic performance and behaviour so that the
message can be further relayed to the parents for better parent-teacher coordination.
Additionally, English teachers serve as an important source of support for children’s
exposure to and understanding of Filipino English so that communication between children
and Filipino domestic helpers at home can be further enhanced.
This research aims to answer the following research questions:

1. What are the phonological features of Filipino English speakers who are domestic
workers in Hong Kong?

2. Do the phonological features of Filipino English affect the intelligibility and
comprehensibility of utterances for student teachers of English in Hong Kong? If
so, what are the phonological features that contribute most to problems in
intelligibility and comprehensibility?

By analysing the speech produced by Filipino English speakers, the results of
listening-dictation, the phonological features of Filipino English, and those features that
contribute to the decreased intelligibility and comprehensibility to English speakers in Hong
Kong can be identified. It is predicted that the phonological features of Filipino English
reflected in previous research may appear along with slight variations. The dictation results
may reflect several phonological features that contribute to failures in intelligibility and
comprehensibility, which will serve as a reference in the development of adaptation strategies.

METHODS

PARTICIPANTS

Three speakers and 27 listeners were involved in this study. The three speakers, aged 41 to 48,
were born and raised in the Philippines (detailed information in Appendix D). Three of the
speakers fulfilled the selection criteria in that they were (1) Filipino, (2) able to read and
speak English fluently, (3) working as domestic workers in Hong Kong, and (4) currently
working or had worked as caretakers of children. The utterances produced by the three
speakers for the items in the word list, passage, and speech were screened, and the utterances
that best represented the features of the Filipino accent, such as substitutions of /d/ by /d/and
/0/ by /t/, were selected and compiled together to construct the audio for the listening-
dictation tasks.

The 27 listeners, aged 19 to 22, were student teachers majoring in Bachelors of
Education in the English Language. The selection criteria for the listeners were (1) currently
obtaining an education degree in the English language, (2) Hong Kong residents who had
lived in Hong Kong for more than seven years and (3) Level 4 in the Hong Kong Diploma of
Secondary Education (HKDSE) or 6 in the International English Language Testing System.
Table 1 summarises the selection criteria of the participants in this study. By setting the
above controlling criteria, the results can focus on describing the intelligibility of Filipino-
accented English to future English teachers in Hong Kong by avoiding large variations due to
differences in mother tongue influence and language proficiency.
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TABLE 1. Selection Criteria of the Participants

Speakers Listeners
Nationality Filipino Hong Kong
Current status and 1. Working as domestic workers in 1. Obtaining an education degree in the
experience Hong Kong English language
2. Currently working or had worked as 2. Hong Kong residents who had lived
caretakers of children in Hong Kong for more than seven years
Proficiency in English Able to read and speak English fluently  Level 4 or above in HKDSE / Level 6 or

above in ILETS

ASSESSMENT TASKS AND DATA ANALYSIS

The tools involved in the data collecting process included a list of words and a reading
passage for the speakers to read aloud in order to understand the intelligibility of Filipino
English at the word and sentence levels to the student teachers of English. Additionally, a
topic of speech that was accompanied by a few images for a specific theme was given to the
speakers of Filipino English for them to produce a speech 1.5-5 minutes long so as to
understand the comprehensibility of Filipino English in a relatively natural speech that is
closer to communication in daily life.

In the first task (Appendix Al), the three speakers were asked to pronounce a list of
105 words in order to investigate the intelligibility of Filipino English at the word level. The
main advantage of the word list is its focus on the special phonological features of Filipino
English that may create difficulty in understanding, for example, words with fricatives,
including /0/ (e.g., weather), /0/ (e.g., thorn), /f/ (e.g., far), and /v/ (e.g., vest), words in which
/p/, It/, or /k/ is in the stressed syllable (e.g., suppose, potato, attack), words ending with
consonant clusters (e.g., west), words with two or more syllables (e.g., broccoli), and words
including vowels of contrasting length (e.g., seek and sick). Listeners were then invited to
write the words as dictation on the answer sheet (Appendix A2). Word intelligibility was
measured by the correct number of words over the total number of words in the test.
Phonological analysis of the audio recording was done in terms of vowels, consonants, and
word stress. After that, the answers from the listeners were marked. Any answers that were
spelled incorrectly in task 1, including words with other meanings and those whose spelling
was not similar to any word in the dictionary were counted as wrong because they showed
that the listener was unable to identify the word. However, the spelling of homophones, such
as spelling “very” as “vary” and “whether” as “weather” as well as words that are
pronounced identically in British-accented English and American-accented English were
counted as correct because it was difficult to determine which word was used when the words
were isolated from a context, and listeners were not informed whether the audio obeyed the
rules of the American or British accent.

In the second task, a reading passage comprising 12 sentences was given to the three
speakers for them to read aloud (Appendix B1). After that, listeners were invited to fill in 33
blanks in these sentences (Appendix B2) so that the intelligibility of Filipino English at the
sentence level could be investigated through the number of keywords correctly identified by
the listeners. The advantages of this test are that firstly, the use of a set script allows the
inclusion of a fixed set of vocabulary that represents the special phonological features of
Filipino English. Secondly, the sentences were deliberately chosen and refined in order to
prevent repetitive sentences and the incorrect use of grammar and fillers that were most likely
redundant in expressing meaning and difficult for listeners to syllabify and take as dictation.
Thirdly, the use of a gap-fill instead of full sentence dictation enables listeners to focus on
memorizing and spelling the content words, which are the major factors of intelligibility at
the sentence level. Major mistakes in spelling from the listeners’ dictation, for example,
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writing “toxic” as “toxin” were counted as wrong as the former is an adjective while the latter
is a noun, and their pronunciation is significantly different.

The third task (Appendix C1) involved asking the three speakers to each produce a
1.5-5 minute speech. The listeners then referred to the selected speech to answer true/false
comprehension questions (Appendix C2). First, the use of speech in assessing
comprehensibility allows a more authentic representation of spontaneous speech in daily
communication. Second, a given topic of the speech is guided along with certain images and
a storyline so that the utterances will be more logical and to prevent factors of failure in
comprehension other than pronunciation. Third, keywords were specifically chosen so that
the words that better express the phonological features of Filipino English could not be
intentionally avoided by the speakers. Fourth, the use of true/false questions allows listeners
to show their understanding of the meaning of utterances through the correct judgement of
answers. Therefore, the comprehensibility of Filipino English to student teachers of English
in Hong Kong may be investigated through the speech comprehension task. In task 3, wrong
selections and blank answers were counted as wrong as they do not prove that the listeners
were able to comprehend the speech and determine whether the statement was true or not.
The intelligibility and comprehensibility scores were calculated by the number of correct
answers over the total number of items. The dictation results were then analysed and
compared to the errors or features produced by the speakers in the audio in order to
understand whether the features affected the intelligibility and comprehensibility to the
student teachers.

RESEARCH PROCEDURES

Figure 1 shown below illustrates the sequence of research procedures. The process and aim of
the study were explained to the listeners before they performed the listening and dictation
tasks. Three Filipino English speakers were asked to perform the three speaking tasks. Each
of them read the word list and then the passage, followed by the presentation of a speech.
Time was given for the speakers to prepare the tasks. The speeches were recorded with an
Apple iPhone 6s (Cupertino, CA, USA) located about 3.5 inches away from the speakers’ lips
using the Voice Memos application at 16-bit pulse-code modulation and a sampling rate of
44 KHz. The audio files and answer sheets were sent by email and WhatsApp to the listeners
who were invited and had agreed to participate. The instructions were then explained to
listeners; for example, they could listen to the audio one time only, and they had to stop the
audio when they heard a “beep” sound so that they could type their answers on the answer
sheet. The participants then sent back the completed answer sheets. A consent form was
signed by each of the speakers and listeners involved in the study. The texts of the dictation
and answers for the comprehension questions were then analysed together with the recording
of the speeches.
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(2) Reading aloud of a passage (recorded by phone)

\l/

1

The three recordings
and answer sheets
were sent to student
teachers of English
through email and
Whatsapp

1

Dictation and
comprehension tasks
were performed by
Student teachers of the
English Language with
reference to the
recordings
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(3) Completion of comprehension task according to speech of words
in passage

Completed dictation and comprehension answer sheets were sent

back from the listeners

4

Analysis of how pronunciation in the recordings may affect the score of three tasks

respectively

FIGURE 1. Sequence of research procedures

RESULTS

In this section, outcomes from the phonological analysis of the recorded speech will first be
presented and discussed, followed by the results from the word list dictation, dictation of
keywords in sentences, and comprehension task. Error rates and error patterns will then be
presented.

PHONOLOGICAL ANALYSIS OF FILIPINO-ACCENTED SPEECH

The phonological analysis of the recordings of the three Filipino English speakers was
conducted in terms of consonants, vowels, and word stress. Table 2 shows the phonological
features of the Filipino English accent for consonants, including word-initial, word-medial,
and word-final consonant substitution, consonant or consonant cluster deletion, and final
consonant substitution after deletion.
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TABLE 2. Features of consonant pronunciation

Initial consonant substitution

Voiceless plosive to voiced plosive /p/—/b/ Pick /big/
t—/d/ Tip /dip/
Voiceless plosive to voiceless fricative Ip/—/t/ Pond /fan/
Voiceless fricative to voiced plosive /fl—/b/ Fault /bol/
Voiceless fricative to voiceless plosive [fl—/p/ Full /pul/
16/—/t/ Thigh /tar/
Voiced fricative to voiced plosive vI—/b/ Vest /bes/
Voiced fricative to voiceless plosive 18/—1t/ Them /tem/
Voiced affricative to voiceless affricative /&g —/tfl Just /tfas/
Medial consonant substitution
Voiceless plosive to voiced plosive /k/—/g/ Acoustic /2.'gps.dig./
Voiceless fricative to voiceless plosive [fl—/p/ Perform /' per.porm/
Voiced fricative to voiced plosive /0/—/d/ Leather /le.dar/
IvI—/b/ Advocacy /&d.'bv.ga.si/
Final consonant substitution
Voiceless plosive to voiced plosive t—/d/ Goat /govd/
/k/—/g/ Pick /big/
Voiced fricative to voiceless plosive 18/—1t/ Breathe /bri:t/
Voiceless fricative to voiceless plosive -1t/ Cough /kast/
Voiced affricative to voiceless affricative /&g —/tfl Age /ertf/
Final consonant/consonant cluster deletion
Deletion of voiceless plosive /sk/ Risk /res/
/nt/ Ant /en/
Final consonant cluster deletion followed by substitution
Deletion of voiceless plosives and replacement with /kt/ fact /fag/

voiced plosive

Table 3 shows the special features of vowel pronunciation in Filipino-accented
English such as confusion of long and short vowels, vowel shortening, replacement of schwas
and diphthongs by short vowels, replacement of short vowels by long vowels, and

replacement of short vowels by other short vowels.

TABLE 3. Features of vowel pronunciation

No long-short vowel distinction

/i:] =N/, Seek /s1g/
N—/i:/ Tin /tiin /
Vowel shortening

/a:/—/a/ Fault /bal/
ha:/—/s/ Pool /bwl/
Replacement of schwa by short vowels

/ol —/A/ Accessory /ak.'si:.sp.ri/
/al—/v/ Factories /'bak.t3.riz/
[al—// Awareness /a.'w3-.n1s/
Replacement of diphthong by short vowel

Jav/—/o/ Coal /kal/
Replacement of long vowel by diphthong

fu:/ —/aw/ Bamboo /"beem.basl/
Replacement of short vowel by long vowel

el—/i:/ Accessory /Ak."si:.sp.ri/
lel—/3-/ Awareness /a.'w3.nis/
Replacement of short vowel by another short vowel

lel—/e/ Head /hzed/
el —/A/ Factories /'bak.to.riz/

Table 4 shows the special features of word stress in Filipino English, including
moving the word stress from the front to the second syllable in three-syllable words, moving
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the front stress to the second or third syllable in words with four syllables, and switching the
stress from the final to the front syllable in two-syllable words.

TABLE 4. Features of word stress

Wrong word stress Example Pronunciation
1% syllable to 2™ syllable Broccoli /bro.'gn.li/
Comfortable /gom.'per.ta.bw/
Controversy /gon. ' trn.v3:.si/
Distance /dis.’dans/
1% syllable to 3™ syllable Cemetery /sL.men. te.ri/
2" gyllable to 1% syllable Bamboo /'bgem.bawl/
Perform /'per.porm/

RESULTS OF THE WORD LIST DICTATION (TASK 1)

The answers from the 27 listeners, who are student teachers in Hong Kong, were marked and
their scores were calculated by considering one correct item/word as one mark; the full mark
for the word list diction (task 1) was 105. The average score is measured by addition of the
total marks of the 27 answer papers, which was 827, followed by dividing the total mark by
27, which is 31.4 (standard deviation=6.2). The intelligibility of the Filipino accent at the
word level was then derived by dividing the average score (31.4) by the total score (105) and
multiply by 100%, leading to the finding of intelligibility at about 30%. This shows that the
listeners were not able to identify the majority of the words in the Filipino accent, implying
that they may have difficulty in understanding these words if they are included in daily
conversation, which may affect the effectiveness of communication with Filipino domestic
workers.

The error rate of each word in the word list is calculated through dividing the total
number of listeners who failed to dictate the correct word in the dictation task by the total
number of listeners, and multiplied by one hundred percent. Table 5 explains the most
frequent words that the listeners failed to recognize and write down in the word list dictation.
The 73 words included in the table were unrecognized by more than half of the listeners.
There are several possible issues contributing to the unintelligibility of the Filipino-accented
English words to the listeners. First of all, the accents of the three Filipino domestic helpers
may be too strong for the listeners to decode the words correctly, and it is difficult to guess
the words in an isolated context. Secondly, the listening skills and vocabulary knowledge of
the listeners may also be a factor in writing a wrong answer, especially for the words that are
less commonly used in informal speech, for example the words “grit,” “advocacy,” and
“cemetery,” which the student teachers were possibly unfamiliar with.

TABLE 5. Frequent errors in word list dictation

Error Rate Error items and respective Filipino-accented pronunciation
100% Tent /den/, Teen /di:n/, Just /tfas/, Fact/fag/, Risk /res/,
Grit /grid/, Fool /pul/, Height /haid/, Pond /fan/, Tip /dip/,
Peak /bi:g/, Ant/en/, Goad /gud/, Rid /ri:d/, Goat/gowvd/,
Vest /bes/, Want /wan/, Stopped /stab/, Page /bertf/, Fault /bol/

96.3 % Sheep /fib/, Pill /bil/, Seek /sig/, Pet /bed/, Cough /kawt/,
Wasp /waf/, Coal /kol/, Pull /fsl/, Pick /brg/, Mend /men/
92.6 % Thorn /torn/ , Gift /gif/ , Pool /bwl/, Thick/ ti:k/, Must /mas/,
Gasp /galsp/, Thigh /tar/, Tin /ti:n/, Tend /ten/, Lift /lif/, Mat /maed/
88.9 % Bamboo /'beem.bawl/, Sense /sms/, Mad /mad/, Grid /gri:d/, Meant /men/
852 % Sight /sar/, Side /sa1/ , Bury /'bori/ , Fit /fi:d/, Pour /bor/, Had /had/
81.5% Mask /mas/
77.8 % Full /pul/, Din /di:n/, Attic /'e.01g/, Feet /fid/, West /wes/, Bin/ben/
74.1 % Fill /fil/, Breathe /bri:t/, Hat /haed/
70.4% Bean / b/, Ship /[i:b/, Fine /fam/, Call /gol/
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66.7 % Exposing /1g.'splow.ziy/, Hide /hat/, And /aen/
62.3 % Advocacy /&d. bw.ga.si/, Perform /'per.porm/, Cemetery /si.men. 'te.ri/
55.6 % Read /rid/

Frequent dictation errors were analysed with the features of the Filipino English
accent found in the audio recordings of the word list to understand the distinctive features of
Filipino-accented English that may contribute to the failure in intelligibility.

Table 6 presents the frequent types of features that caused errors in dictation,
including consonant substitution at the initial, medial, and final positions in words, no
distinction of long and short vowels, vowel shortening, vowel substitution, replacement of
word stress from the first to the second or third syllable in four-syllable words, as well as the
switching of word stress from the second syllable to the first in two-syllable words.

TABLE 6. Frequent types of features which caused unintelligibility

Consonant Initial Consonant Voiceless plosive replaced /p/—/b/ Pill /b1l/
substitution by voiced plosive t/—/d/ Tent /den/
Voiceless plosive replaced Ip/—/f] Pull /fsl/
by voiceless fricative
Voiceless fricative replaced  /f/—/b/ Fault /bol/
by voiceless or voiced /fl—/t/ Cough /kast/
plosive 16/—/t/ Thick /ti:k/
Voiced affricative replaced  /d3/ —/tf/ Just /tfas/
by voiceless affricative
Voiced fricative to voiced IvI—/b/ Vest /bes/
plosive
Medial consonant Voiced fricative to voiced IvI—/b/ Adyvocacy
substitution plosive /eed. bv.ga.si/
Final consonant Voiceless plosive to voiced  /t/—/d/ Height /haid/
substitution plosive /k/—/g/ Pick /big/
Voiced fricative to 10/—1t/ Breathe /bri:t/
voiceless plosive
Voiced affricative to /&) —/tfl Page /bertf/
voiceless affricative
Final consonant cluster Voiceless plosive /sk/ Risk /res/
deletion /nt/ Ant /een/
Final consonant cluster Voiceless plosives replaced  /kt/ fact /fag/
deletion and substitution voiced plosive
Vowel No long-short vowel fi:/ =/, Sheep /f1b/
distinction N—/i:/ Thick /tizk/
Vowel shortening /a:/—/d/ Pour /bar/
fu:/— s/ Pool /bsl/
Diphthong replaced by [av/—/a/ Coal /kal/
short vowel
Diphthong replaced by fu:/ —/av/ Bamboo
long vowel /"beem.baul/

Word stress

1% to 2™ syllable
1 to 3" syllable
2" to 1% syllable

Advocacy /ad. bw.ga.si/
Cemetery /s1.men. "te.ri/
Bamboo /'baem.basl/

RESULTS OF THE DICTATION OF KEYWORDS IN A PASSAGE (TASK 2)

In the second task, listeners were asked to fill in the blanks of a short passage, where the
blanks were the keywords that conveyed important meaning in the sentences. There were a
total of 33 blanks, and each correct answer was counted as one mark. The average score was
26.6/33, with a correct answer rate of 80.6% (standard deviation=3.3). The intelligibility rate
is much higher than that of the word list dictation. Several possible reasons may contribute to
this difference. Firstly, the variation of keywords in the passage was not as large as the words
in the wordlist, so it was easier for listeners to perform well in task 2. Secondly, the provision
of text in other parts of the passage (except the keywords) may have allowed the listeners to
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understand the context and predict the words correctly despite any confusion that may have
been caused by unfamiliar pronunciation features.

The error rate of each keyword in the fill-in-the-blanks dictation is calculated through
dividing the total number of listeners who provided the wrong answer in the dictation task by
the overall number of listeners, and multiplied by one hundred percent. Table 7 displays the
most frequent errors made by more than half of the listeners in task 2. These errors may be
related the listeners’ unfamiliarity with the strong Filipino accent or a limitation in
vocabulary that caused the listeners to be unable to write the correct keyword, even in a
known context of provided text.

TABLE 7. Frequent errors of fill-in-the-blanks in passage dictation

Word Error Rate
Awareness 74.1 %
Dead, Lake 66.7 %

Factories 59.3 %
Culprits 52 %

Table 8 displays the types of pronunciation errors that contributed to the
unintelligibility of the keywords to the listeners. The types of errors that were also found to
be frequent causes of unintelligibility in task 1 included consonant shifts from voiceless to
voiced plosives, as in /k/ to /g/, voiceless fricative /f/ and voiceless plosive /p/ to voiced
plosive /b/, and substitution of short vowels by another short vowel, for example /e/ and /o/ to
/1/. In addition, other examples of pronunciation errors that could be possible causes of
unintelligibility were found, such as replacing short vowels by long vowels, for example, /a/
by /a:/ and /e/ by /3-/.

TABLE 8. Frequent error types/features in fill-in-the-blanks in passage dictation

Example Error type/ features
1. We can help to increase public 1. /ea/—/3/
awareness about the roles of rivers. 2. lal—/
/3.'w3-.n1s/
2. As you can see, a dead lake will 1. /e/—//
/did/ /lerg/ 2. /k /—/g/

become cloudy and smelly, which cannot
support aquatic life.

3. Even some factories dump their 1. /f/—/b/
/"bak.ta.riz/ 2. /@) —/n/
toxic substances without prior treatment. 3. Ja/—/o/
4. Who are the culprits then? 1. /a/—/la/
/'ka:1.brits/ 2./p/ —/b/

RESULTS OF THE LISTENING COMPREHENSION TASK (TASK 3)

Task 3 consisted of 12 true/false questions to test the comprehensibility of Filipino-accented
speech to the 27 student teachers. Images and the keywords of the story were the only
information that was provided to the Filipino domestic workers so that their speech would be
less confined to a fixed text and more similar to natural speech. The answers to the true/false
questions were counted by considering each correct answer as one mark, and the full mark is
12. The average score, 9.0 (standard deviation=1.6), was calculated by the addition of the
scores of all listeners followed by division of the sum by the total amount of listeners (27).
The comprehensibility level is measured by dividing the average score with the full mark and
multiplied by one hundred percent. It was found that the comprehensibility level of listeners
to the speech was 74.7%. These results show that they were able to comprehend most of the
speech because the true/false questions were about the characters and main incidents
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mentioned in the speech (transcript in Appendix E). The error rate of each question is
calculated by number of listeners who provided the wrong answer divided by the total
number of listeners. Table 9 shows the most frequent three questions which were answered
incorrectly by the listeners. More than half of the listeners were unable to comprehend that
the main characters in the speech—the little duck and the mother duck—were real ducks
instead of rubber toys. About 44% of the listeners could not comprehend the incident that
happened as a plot twist in the story—the duck’s mother used tape to fix the human doll’s
head, and 37% of the listeners were unable to understand that the story involved a human doll
and that only the mother blew air into the human doll while the little duck just sat in the
bathtub crying, which was also part of the climax in the story. The listeners’
comprehensibility rating of the speech may be affected by multiple factors. First of all, the
listeners may be unfamiliar with the Filipino-English accent. Also, minor grammatical
mistakes such as inconsistencies of tense and pronouns in referring to the little duck may
have caused confusion and affected the listeners’ understanding. In addition, the inadequate
listening skills of the listeners, for example, being unable to pay attention to key points, and a
lack of reading skills that made them unable to understand the comprehension questions may
also be causes of incorrect answers.

TABLE 9. The most frequent errors in the True/False comprehension task

Error Item Error Rate
The story involves rubber ducks. (F) 63.0 %
The duck’s mother used a sticker to fix the human’s hat. (F) 44.4 %
The story involves a human doll. (T) 37 %

The duck and his mother blew air into a human doll. (F)

As this study focuses on how Filipino English pronunciation may affect
comprehensibility for student English teachers in Hong Kong, the frequent pronunciation
errors of keywords in the speech are analysed and presented in Table 10. The frequent types
of pronunciation errors that were also found in tasks 1 and 2 include consonant shifts from /k/
to /g/ and /p/ to /b/. Other than that, deletion of the consonant /h/ and replacement of the
vowels /e/ by /e&/ and /o/ by /a/ were also causes of comprehensibility issues.

TABLE 10. Types of pronunciation features in keywords that caused unintelligibility

Keywords Error type/features
1. Duck 1. /k/—/g/
/dag/
2. Human 1. Deletion of the consonant /h/
/ju.man/ 2. [al—/n/
3. Tape 1. /p/—/b/
/teib/
4. Head 1. /e/—/x/
/haed/
DISCUSSION

The first research question, “What are the phonological features used by Filipino English
speakers who are domestic workers in Hong Kong?” was answered by the results of the
phonological analysis. In terms of consonants, the main features of Filipino-accented English
found in the three domestic helpers in this study included word-initial, word-medial, and
word-final consonant substitution, final consonant or consonant cluster deletion, and final
consonant substitution after deletion.
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Regarding consonant substitution, the voiceless plosives /p/, /t/, and /k/ were voiced in
the word-initial position, which is in-line with Dayag’s (2007) research. However, the
difference in the findings of this study is that the pattern did not occur only in the word-initial
position but also in the medial and final positions of words, even when they were not in the
stressed syllable. Additionally, the voiceless plosive /p/ was substituted by the voiceless
fricative /f/ at the word-initial position, suggesting a new pattern of voiceless stop
substitution in Filipino-accented English. In addition, the substitution of fricatives by
plosives at word-medial positions aligned with the results of previous research, where the
voiced fricative was often substituted by the voiced plosive, as in /0/ to /d/ and /v/ to /b/,
while the voiceless fricative was often substituted by the voiceless plosive, as in /0/ to /t/ and
/f/ to /p/ (Dayag 2007, Tayao, 2004), but the pattern was slightly different in word-initial and
word-final positions, where voiced and voiceless fricatives were substituted by voiced
plosives in some words and voiceless plosives in others. Moreover, a new pattern of voiced
affricatives substituted by voiceless affricatives at the initial and final position of words was
found in this study. In addition to consonant substitution, there were deletions of the last
consonants of consonant clusters at the final position of words, similar to Tayao’s (2004)
findings. However, some consonant clusters were eliminated and replaced by other
consonants as well, presenting a feature of Filipino English that is absent from past studies.

In terms of vowel pronunciation, there was no distinction between long and short
vowels, matching Bautista and Bolton’s (2008) description. The results of the study also
displayed new patterns such as vowel substitution, including the replacement of schwas and
diphthongs by short vowels, short vowels by long vowels, and long vowels by diphthongs.

Word stress was also found to be relocated from the first to the second syllable in
words that consist of three syllables, which is similar to the results in Tayao’s (2004) study.
Despite this, the results of the study also demonstrated the relocation of word stress from the
first to the second or third syllable in four-syllable words, and the switching of the front and
ending stress in disyllabic words.

The second research question, “Do the phonological features of Filipino English
affect the intelligibility and comprehensibility of utterances to student teachers of English in
Hong Kong?” and the follow up question “If so, what are the critical phonological features
that contribute to problems in intelligibility and comprehensibility?” were answered through
the results from the dictation and comprehension tasks. It was found that that 30% of the
isolated words were intelligible to the listeners, 80.6% of words in a passage were intelligible,
and 74.7% of the speech was comprehensible. The phonological features that were mentioned
in the earlier part of the discussion, including consonant substitution, consonant or consonant
cluster deletion, no distinction of long and short vowels, replacement of vowels, and
displacement of word stress were all found to be critical variables that were related to errors
in dictation and contributed to problems in intelligibility while the substitution of consonants
and vowels and deletion of consonants were the major pronunciation features related to
problems in achieving comprehensibility.

There are a few limitations to this study that can be adjusted in future follow-up
studies. Firstly, although the rationale behind the word list dictation is to understand the
intelligibility of isolated words spoken in the Filipino English accent to Hong Kong English
speakers, it seemed that requiring listeners to dictate isolated words without the support of a
context may have limited listeners’ opportunity to make use of possible adaptation strategies
to recognize the words accurately. The task could be adjusted to include questions on the
answer paper, and listeners would have to listen to the words produced by Filipino English
speakers, where the words are answers related to the respective questions on a variety of
topics, for example, “What is the mentioned place?” In this way, the range of possible
answers would be narrowed to words relevant to the topic so listeners can get an idea about
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what kinds of words they are expected to write, and they can make use of adaptation
strategies to adjust the features of Filipino English in their minds in order to identify the
words accurately. Secondly, due to time limitations, the listeners were allowed to complete
the listening tasks by themselves at home. This could limit the control of variables such as
background noise, which may distract the listeners and affect their accuracy in hearing and
completing the dictation and comprehension tasks accurately. Therefore, future studies
should invite the listeners to complete the tasks in a quiet venue so that distractions may be
avoided for more reliable results.

CONCLUSION

In conclusion, the phonological features of the Filipino English accent, the comprehensibility
and intelligibility of Filipino English to Hong Kong English speakers, and the features of
Filipino English that affect intelligibility and comprehensibility were investigated. The
phonological patterns of Filipino-accented English detected in this study included consonant
shifts, deletion of consonants and consonant clusters, no distinction between long and short
vowels, replacement of vowels, shifting of the stressed syllable from the first to the second
syllable in three-syllable words and from the first to the second or third syllable in four-
syllable words, and switching the front and ending stress in two-syllable words. In addition, it
was found that Hong Kong speakers of English who are student English teachers found 30%
of the isolated words and 80.6% of words in a passage to be intelligible, 74.7% of speech
produced by Filipino English speakers was found to be comprehensible, and all of the
phonological features of Filipino English discussed were found to cause a certain amount of
failure in intelligibility whereas the substitution of consonant and vowels and deletion of
consonants are the major pronunciation features related to failures in comprehensibility.
Therefore, Hong Kong English speakers should understand more about the phonological
features of Filipino English, which will lead to a high level of intelligibility and
comprehensibility of the utterances spoken by Filipino English speakers, whom they may
often encounter in daily life, for better understanding and cooperation.

There are several implications of the study in social, cultural, and pedagogical aspects.
Hong Kong speakers of English may use as a reference the special phonological features of
Filipino-accented English discussed in the study and develop adaptation strategies in order to
decode keywords in sentences more accurately in daily conversation with the large
population of Filipinos in Hong Kong, especially in homes where Filipino domestic helpers
are working. The findings of this study may also help Hong Kong speakers to obtain
information from isolated words more accurately on the phone for emergency, bank, and
telecommunication services as well as recruitment procedures.

In terms of cultural exchange in intercultural communication, a better understanding
of the features of Filipino-accented English through the results of this study may allow the
utterances of Filipino English speakers to achieve higher intelligibility and comprehensibility
to Hong Kong speakers of English so that they may have deeper conversations with lowered
language barriers and better understand the culture and traditions of Filipino people.

From an educational perspective, teachers can use as a reference the phonological
features of Filipino-accented English discussed in the study that may cause difficulty in
intelligibility and comprehension in order to educate their students about the Filipino variety
of English; studies have proven that more exposure to Filipino-accented English may allow
children to better understand Filipino English (Leung 2011, Leung 2012). This is beneficial
when children communicate with Filipino domestic helpers at home or when they encounter
Filipino speakers of English in exchange programs abroad and even in business meetings in
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their future careers. Teachers may also make use of the features of Filipino English
discovered in this study to teach the Filipino variety of English as several studies have shown
that greater exposure to Filipino-accented English may benefit children’s language
development in terms of vocabulary identification (Chan & McBride-Chang 2015, Dulay et
al. 2017) and reading comprehension skills (Tse et al. 2009). Moreover, the result that the
intelligibility of isolated words is significantly lower compared to words in context dictation
indicates that higher intelligibility can be achieved when textual and contextual aids are
provided even though listeners are unable to recognize isolated words in Filipino-accented
speech. Thus, English teachers may introduce the Filipino variety of English to their students
by focusing on specific contexts and topics, for example, environmental issues, along with
the support of audio and print that would enable students to compare unfamiliar
pronunciation to other texts. When students are familiarized with Filipino-accented English
and are able to make use of adaptation strategies to perceive higher intelligibility and
comprehensibility, they may communicate better with Filipino English speakers.

In addition, the results of the study may help improve childcare services provided by
Filipino domestic workers. Many students at the primary school level are cared for by
domestic helpers from the Philippines, and teachers may need to discuss important
information such as student behaviour and performance at school with Filipino domestic
workers so that they can relay this information to the students’ parents. In this case, teachers
may also take notice of the special phonological features of Filipino English discussed in the
study to adapt to the foreign pronunciation accordingly in their minds so as to understand the
utterances of the Filipino domestic helpers in their conversation. The researched outcomes
may also help children to understand the utterances of their Filipino helpers so that accidents
and disputes in their daily lives due to miscommunication may be prevented and may help the
children to build a closer relationship with their Filipino domestic helpers, who often
substitute in the mothers’ role.

Last but not least, this study may offer information and insight for future research that
aims for a deeper understanding of the Filipino English accent and the development of a
common core of phonological features between Cantonese-accented and Filipino-accented
English so that Filipino English speakers’ intelligibility and comprehensibility to Hong Kong
speakers may be improved and further foster economic development, social security, and
social harmony as well as the quality of childcare services provided to children in Hong Kong.
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APPENDIX Al
Task 1: Please read the list of words according to the chronological order.
1. Bed 36. Grit 71. Thigh
2. Read 37. Best 72. Grid
3. Tent 38 Thank 73. Goad
4. Full 39. Pool 74. Chocolate
5. Them 40. Tin 75. Breathe
6. Teen B 41. Sight 76. Pull
7. Sheep 42. Ship | 77.Rid
i/ Pill 43. Thick 78. Goat
9. Just 44. Accessory 79. Bad
10. Distain 45. Side 80. Vest
11. Seek 46. Fool 81. Sick
12. Thorn 47. According 82. Call
13. Din 48. Height 83. Tin
14 Bamboo 49 Pond 84 Broccoli
15. Acoustic 50. Those 85. Bury
16. Attic 51. Attack 86. Hide
17. fact 52. Tore 87. Cemetery
18. Pet - - 53. Mad 88. Controversy
19. Comfortable 54. Must 89. Tend
20. This 55. Tip 90. Want
| 21. Advocacy 56. Fill 91. Had
22. Leather 57. Whether 92. Pick
23. Feel 58. Potato 93. Lamp
24. Category 59. Peak 94. Mask
25. Cup 60. Gasp 95. Stopped
26. (‘();xgh 61. West 6. And
27. wasp 62. Hat | 97. Mecant
28. Feet 63. Bin | 98 Fault
29. Exposing 64. Attending 99. Fit
30. Gift 65. Suppose 10O. Tift
31. Bean 66. Ant 101. Mend
32. Coal 67. Pink 102. Pour
33. Risk 68. I'inc 103. Mat
34. sense 69. Perform 104. Page
35. Very ) 70. Time 105. Far
APPENDIX B1
Task 2:
Instructions: Please read the sentences according to the chronological order.

From https://zh.scribd.com/doc/166124258/UL BS-English-IForm-5

(O I SN OS]

8.

10
Ll

. Nowadays, the newspaper articles arc always about pollution.

. Does this happen because of irresponsible human activities such as

throwing garbage cverywhere or humans feel that they have adequate
natural supplics so they don’t need to preserve the environment in our

country?

. The main causes arc the dumping of animal, human and toxic wastcs.

Who are the culprits then?

Look at some people who are discarding waste indiscriminately. Even
some Factorics dump their toxic substances without prior treatment.
We can help to increase public awareness about the roles of rivers.

We can also participate in campaigns.

Besides, we can organize projects in our communitics and clean up

parts of the waste.

. Asyou can see, a dead lake will become cloudy and smelly. which cannot

support aquatic life.
. Polluted water will also become a source of discascs.

. Now I see the importance of protecting our environment.
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APPENDIX C1

Task 3 Retrieved from
https://en.islcollective.com/resources/printables/worksheets doc_docx/picture story the little duck grammar

up_task/tenses-storytelling-stories/1143

APPENDIX A2

Task 1:
Instructions: You will hear an audio of a list of words once, please dictate the words
you hear according to the chronological order.

1 36. [71. |
P 37. i 72. =4
3 38. | 73. o
4 39. | 74.
s | 40. s
6. a1 | 76
7 |42 77.
s 43. [ 7s.
. aa 79.
45, 80.
46. e
47. 82!
48. 83
49. 84
50. 85
51 86 o
52. 87
53 88.
54 89
55 90
56. 91
57 92
58 93
59 94 B
60 95
61 96.
62 o7
63 98
64 99
65. 100. ) )
31. 66. 101.
32. 67 o2
33 68 103.
34. 69. 104
35, 70. ~|hos o 1
APPENDIX B2
Task 2:
Instructions: You will hear an audio once. Please fill in the blanks according to the
recordings you hear
1. Nowadays. the 1. 2. arc always about
3.
2. Doecs this happcen becausc of 4. 5.
6. such as throwing 7. everywhere or humans
feel that they have 8. natural_9. so they
don’t need to 10. the environment in our country?

3. The main causes arethe 11. of animal, 12.

and 13. wastcs.

4. Who arc the 14. then?

5. Look at some people who are discarding waste 15. . Even
some 16. release their 17, _substances without
18. treatment.

6. We can help to increase 19. 20. about the 21, of
rivers.

7. Weccan also 22. in. 23;

Besides, we can organize 24. in our communities and
25, up parts of the waste.

9. As you can see, a 26. 27 will  bccome 28.
— _and smelly. which cannot support29. _____ lifc.

10. 30. water will also becomeca 31. of
32.

1'1. Now Iseethe 33. - of protecting our environment.

41



3L: The Southeast Asian Journal of English Language Studies — Vol 25(1): 23 — 42
http://doi.org/10.17576/3L-2019-2501-02

APPENDIX C2

I'ask 3
Instructions: You will hear a recording once. Please answer the following questions

according to the recording vou hear.

O TRUE O FALSE 1.  The story involves rubber ducks.

O TRUE O FALSE 2. The story involves a human doll.

O TRUE O FALSE 3. The human is playing with a rubber duck in the bathroom.

O TRUE O FALSE 4. A mosquito landed on the human’s hat.

O TRUE O FALSE 5. The duck thought the human was a doll at first.

O 7TRUE O FALSE 6. The human escaped from the air in the blink of an eye.

O TRUE O FALSE 7.  The duckis sad that his friend left him in the bathroom.

O TRUE O FALSE 8.  The duck’s mother came into the bathroom from the
kitchen.

O TRUE O FALSE 9.  The duck and his mother blew air into a human doll.

O TRUE O FrALSE 10. The duck’s mother used a sticker to fix the human’s hat.

O TRUE O FALSE 11. The duck does not cry after the human doll is filled with
air.

O TRUE O FrALSE 12. The duck and his mother happily take a bath together in
the end.
APPENDIX D

Detail information about the three Filipino English speakers

The three Filipino domestic helpers had learnt English for at least twelve years and had completed secondary education, whereas one of
them had graduated from university, such that their English proficiency was guaranteed. They have been working as a domestic helper in
Hong Kong for 10 to 20 years. Speaker A has been performing caretaking tasks for a girl starting from when the girl was at primary one and
is now primary six. Speaker B has taken care of male twins when they are in primary three and they are now 19 years old, whereas Speaker
C has been taking care of a girl when she was primary four and the girl is currently 21 years old.

APPENDIX E

Transcript of Task 3 speech

One evening a little duck bathing at the bath tub with a human rubber doll. A mosquito fly over his head and bite a hole. He think that the
doll is a real human. Then, the air escape quickly from the doll. The little duck can do nothing. The duck start to weep. The mother heard
her crying, she come out from the kitchen to see her what happened to help her. The little duck still weeping. She blow up again the rubber
toy and put a tape on his head. That's a good idea. Stop crying, see, the rubber toy is full of air again, so be happy. Thank you mother.

42



