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ABSTRACT

Psycholinguistic factors, i.e., motivation, foreign language anxiety, and self-confidence, affect adult EFL learners’
learning process in a major way, positively or negatively. Research studies show that in a conventional classroom
setup psycholinguistic factors affect the learning process of a large number of adult EFL learners negatively because
their motivation and self-confidence are low while their foreign language anxiety is high. In the present research
study, a survey was conducted with pre-university students in Saudi Arabia who were taught English as a foreign
language using Flipped Classroom Model (FCM) as a pedagogy approach. The objective of this investigation was to
measure the degree of impact of psycholinguistic factors on the language learning process of students learning English
through an unconventional pedagogic approach, that is, Flipped Classroom Model. The results indicate that the
teaching approach, even if being highly learner-centred, hardly makes any significant difference to learners’ anxiety,
motivation, or self-confidence as regards learning English as a foreign language. However, in comparison to the
conventional classroom environment, a slightly less number of learners reported the influence of affective factors on
their English learning process under the FCM approach.
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INTRODUCTION

Psycholinguistic factors, i.e., motivation, foreign language anxiety, and self-confidence, affect
foreign language acquisition positively as well as negatively. These factors acquire the proportions
of ‘barriers’ to language learning if they affect the learning process negatively. The sources and
origin points of psycholinguistic barriers can be traced to multiple factors, and accordingly, they
fall into numerous categories and affect learners in varying degrees, but the three factors that were
chosen for investigation in the present study, i.e., anxiety, motivation, and self-confidence, are of
most common occurrence, and negatively affecting a large number of foreign/second language
learners (Dewaele, 2005; Horwitz et al., 1986; Krashen, 1982), although it is also interesting to
note that learning a foreign language does not lead to anxiety in senior citizens, rather, it helps
them in their psychological well-being (Klimova & Pikhart, 2020). The effects of psycholinguistic
factors on the performance of EFL (English as a Foreign Language) learners have been studied so
widely and in such a wide variety of contexts in conventional, teacher-dominated language
classrooms that it would be impractical to cite only a few references in this regard, and it would
suffice to mention that almost all of those studies have reported a negative impact of
psycholinguistic factors on EFL learners’ language acquisition and proficiency development
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(Hakim, 2019; Manipuspika, 2018). But, of late, owing to technological interventions in the class,
there have been tremendous transformations in pedagogic practices. Flipped Classroom Model
(FCM) as an approach to teaching, a learner-centered approach that relies heavily on information
technology, multimedia, cyber gadgets, and virtual reality, has come into vogue in foreign
language teaching classroom too and has largely proved successful in enhancing EFL learners’
learning experience in theory as well as praxis (Berrett, 2012; Lockwood, 2014). Language
pedagogy based on FCM provides sufficient autonomy to learners so that they have a choice with
regard to the pace, time, location, and materials for their learning, enabling them to sidestep some
of the features of conventional class that are the sources of psychological barriers towards foreign
language learning for some learners. However, a directly proportional relationship between learner
autonomy and a potential drop in learners’ psycholinguistic barriers is only an assumption and
needs testing in an empirical research study. A preliminary review of existing literature on the
subject shows that at present there are no existing studies on a potential relationship between FCM
as an approach to foreign language teaching and EFL learners’ psycholinguistic barriers. The
existing studies on the implementation of FCM in EFL classroom are commonly centred on
learners’ linguistic achievement, learner outcomes, and the overall positive impact of Flipped
Classroom on English language pedagogy (e.g. Kim et al., 2017; Koponen, 2019).

RESEARCH PROBLEM

FCM is the future of pedagogy in every field of knowledge (Berrett, 2012; Lockwood, 2014;
McNally et al. 2017). In [foreign] language teaching, too, the model has been in practice for more
than a decade now, and researchers, as well as practitioners, report good outcomes of the
implementation of the model in language classrooms. However, in conventional, teacher-centred
classrooms the English language learning process of some learners gets affected negatively by
factors, such as lack of motivation, high foreign language anxiety, and low self-confidence to learn
English, as reported in research studies (Krashen, 1982; Roberts, 2020). However,
psycholinguistic factors have been identified to be process-related (arising from classroom set-up)
as well as learner-related (pertaining to the psychological make-up of EFL learners) (Krashen,
1982). It may be assumed that the negative impact of process-related factors should be minimised,
or the impact may even be positive on learners if they enjoy autonomy (Alrabai, 2021). Based on
its features, the researcher’s opinion is that FCM is an ideal model of pedagogy to provide full
autonomy to learners since in FCM the entire learning process shifts towards learners while
language instructors assume the role of language facilitators in the class. The assumption made in
a significant number of studies that FCM as an approach to language teaching largely helps
students have better academic achievements, most notably by providing them autonomy in the
pace, time, place, and material contents for their learning, needs testing through research. The
issue, especially the potential of FCM induced autonomy helping some students shed their
inhibitions, otherwise hindering their learning in conventional classes, has not yet been explored
in empirical research, and thus, there exists a research gap in this area. The issue is prominent in
language learning scenarios and needs to be probed in an empirical study.
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LITERATURE REVIEW

It must be pointed out at the outset that no existing literature is available for review or comparison
on the effects of psycholinguistic factors selected for investigation in the present study, that is,
motivation, anxiety, and self-confidence, on the process and outcomes of EFL learners’ language
learning who are taught English employing FCM as a pedagogic approach since the issue has not
been explored in research studies yet. In the following subsections, literature on the selected
psycholinguistic barriers and FCM as an English language pedagogy approach has been reviewed.

PSYCHOLINGUISTIC BARRIERS: THE THEORY

The current research draws insights from Krashen’s (1982) “Affective Filter Hypothesis” which
states that affective factors play a crucial role in second language acquisition. The factors stated
by Krashen are motivation, self-confidence, foreign language anxiety, and learners’ personality
traits. Krashen (1982) says, “There appears to be a consistent relationship between various forms
of anxiety and language proficiency in all situations, formal and informal. Anxiety level may thus
be a very potent influence on the affective filter” (p. 29). The idea is that under the negative
influence of affective states, some foreign language learners tend to filter out the input provided
by the teacher in class. Thus, adult EFL learners are prone to get affected by their mental make-up
and approach towards the target language (Dewaele, 2005). The effect of this affectation may be
positive or negative on their learning process. Since the affecting factors commonly relate to the
mental state of the learner, they are termed as psycholinguistic factors. The most common factors,
selected for investigation in the present study, are motivation, anxiety, and self-confidence (Bai &
Yuan, 2018). If learners’ motivation and self-confidence to acquire language skills are low, while
their anxiety towards learning is high, the learners will perform poorly in the language, whereas,
if their motivation and self-confidence levels are high and anxiety is low, they perform better in
mastering the language skills. The factors are regarded as ‘barriers’ in this section since the studies
referred to have studied only the negative effect of the factors on EFL learners’ learning process,
i.e., the focus of all the research works was on investigating how adult EFL learners’ lack of
motivation and self-confidence and high anxiety towards English affect their learning progress.

Psychological barriers are dispositional barriers since they arise from the mental
disposition of learners. That is to say, if the mental state of learners predisposes them towards
some task negatively, and thus prevents them from approaching the task with a positive frame of
mind, the situation gives rise to psychological barriers. In language learning, a psychological
barrier is the state of learners’ minds preventing them from learning a language properly, and so,
it is termed as ‘psycholinguistic barrier.” Language learners facing psycholinguistic barriers may
find language learning so challenging that they might give up all efforts to learn it. Researchers
recognize four main psycholinguistic barriers to language learning, namely, low self-image,
anxiety, lack of motivation, and wrong attitude towards the language (Cohen & Norst, 1989;
Roberts, 2020).

Psycholinguistic barriers may be caused or affected by several factors. For instance,
anxiety may be caused by fear of ridicule, peer-group influence or performance phobia, etc.
Anxiety may aggravate because of the alien syntax, sounds, morphological elements, and semantic
structure of the target language. Self-confidence may be low because of a low grasp of the
fundamentals of the language. Motivation (intrinsic/extrinsic) may be lacking for learners’
visualisation of the target language not of much use in the immediate contexts, and so on. Learners’
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age and health are related to barriers to learning. Besides, mother-tongue influence, too, plays a
big role in psychological barriers.

MOTIVATION

Motivation has been studied in detail as a factor affecting foreign language learning (Dornyei,
1998; Dornyei & Clément, 2001), though some researchers, such as Dornyei (1998), say that the
concept is least satisfactorily defined in literature but the term is used very frequently. Commonly,
a link is established between motivation and human behaviour-positive behaviour, if motivation is
sufficient, while behaviour turns negative, if the individual is demotivated. To Dornyei (1998),
motivation to learn a foreign language is a complex phenomenon owing to the “multifaceted nature
and roles of language itself” (p. 118). Motivation can be ‘intrinsic.’ i.e., present just for the sake
of a particular behaviour, or ‘extrinsic,” present for a social reward, or as defence from punishment.
Gardner (1985) notes in this regard that the sign of motivation in an individual is some goal-
directed activity and the individual exerting efforts to achieve that goal. In the current research,
motivation refers to the learners’ mental make-up to initiate the process of learning English and
sustaining the action till the objectives are accomplished. A number of research works (e.g. Khan,
2011; Ni, 2012) find a positive correlation between psycholinguistic barriers and learner's
performance in English.

SELF-CONFIDENCE

Self-confidence (also termed as ‘self-esteem’ or ‘self-efficacy’) plays a significant role in foreign
language learning, especially at the oral production stage. So many EFL learners lose confidence
when faced with a sudden demand to converse with a fluent or native-like speaker of English. Self-
confidence has been studied as a debilitating barrier (e.g., Brown & Marshall, 2006) in research
studies. Some other researchers focused on the influence of self-confidence on students’
performance in English (such as Chen & Chang, 2004; Shinge, 2005).

ANXIETY

Anxiety is associated with the feeling of stress, tension, and worry. For example, Cook (2006)
presents a cogent analysis of foreign language anxiety and shame, on issues such as anxiety and
cognitive interference, facilitative and debilitative anxiety, situational anxiety, a distinct foreign
language anxiety, and L2 anxiety research, and so on (pp. 14-43). Anxiety may generate bodily
changes, such as increased blood pressure and muscular tension. An ever-present anxiety is
diagnosed as a personality disorder. Someone suffering from the disorder avoids situations causing
anxiety. For example, a foreign language learner may develop a high level of foreign language
anxiety, and as a result, would avoid using the language with others (see von Worde, 2003). Such
a situation needs attention. Roberts (2020), for instance, draws language testers’ attention to the
foreign language anxiety issues faced by displaced healthcare professionals in the UK. A number
of studies have explored learner anxiety concerning various skills in English, such as reading
anxiety, or speaking anxiety (Al-Khotaba, at al., 2019; Bailey et al., 2000; Horwitz et al., 1986;
Krashen, 1982). Foreign language anxiety has been predominantly studied from these perspectives
(Horwitz et al., 1986; Macintyre & Gardner, 1989): test anxiety, communication apprehension,
and fear of negative social evaluation.
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FLIPPED CLASSROOM MODEL AND ENGLISH LANGUAGE PEDAGOGY

Flipped Classroom Model of teaching has been in vogue for quite a long time now, and researchers
believe that the model is successful as an improvement upon the traditional lecture (see, for
example, Berrett, 2012; Lockwood, 2014). According to Sharma (2010), blended learning proved
successful in the corporate world, as the model allowed workers to customise their learning timing
and study while continuing in the workplace. Berrett (2012) favours FCM since in the new model
the teacher has enough time free in the class for higher order activities, such as enquiry-based
learning, while Lockwood (2014) presents the model in detail to apply to flip various courses.
Implementation of the model in foreign language teaching, reported in research studies from all
over the world, brings good results in enhancing learners’ linguistic achievement and proficiency
in English (Elmaadaway, 2018; Kim et al., 2017; Koponen, 2019; McNally et al., 2017;
Suranakkharin, 2017). Kim et al. (2017), for instance, state that the flipped classroom effectively
promotes higher-order thinking. Their findings have been supported by other studies as well.
McCormick et al. (2013) emphasise the role of student engagement in the learning process brought
about by FCM. However, researchers also cast doubts on the anecdotal success of the model in
language classrooms, questioning the efficacy of the model in all types of situations (see Lyddon,
2015). The major reasons cited for dissatisfaction with the model include learners’ dislike for being
quizzed at the beginning of class (McNally et al., 2017), personalised learning climate working
negatively for some learners (Zhai et al., 2017), learners getting addicted to the Internet leading to
attention deficit (Cheng et al., 2016), some students finding collaborative learning stressful (Jung
et al., 2012), and FCM increasing workload on students leading to exhaustion and burn out (Law,
2007).

However, there still exists a gap in literature on how psycholinguistic factors, especially
motivation, self-confidence, and foreign language anxiety, may affect the learning of English when
FCM is employed as a pedagogy approach to teach the language to adults.

HYPOTHESIS

FCM is a strongly learner-centred approach providing learners sufficient autonomy to choose their
own time, pace, place, and supporting materials for the learning content. Keeping in view the
positive impact of learner autonomy, it was hypothesised that the autonomy gained by adult EFL
learners, who are taught English using FCM as an approach, will have a positive impact on factors
affecting their learning, such as motivation, self-confidence, and anxiety.

RESEARCH QUESTION

What is the effect of the Flipped Classroom Model (FCM) employed as an English teaching
approach on adult EFL learners’ motivation, self-confidence, and anxiety?

RESEARCH OBJECTIVE

The primary objective of the current research was to investigate the effect of FCM implemented
as an approach to teach English to adult EFL learners in Saudi Arabia on the major psycholinguistic
factors, such as foreign language anxiety, motivation, and self-confidence and. These affective
factors are commonly reported to affect EFL learners negatively.
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METHODOLOGY

The Mixed Methods research methodology was adopted to conduct the current study. Quantitative
method was used to collect numerical data from research participants, while qualitative method
was employed to interpret the obtained results in a narrative format. At some overlapping
junctures, the methods have been mixed too. The study was conducted when the students were
given online classes using a fully-flipped classroom approach. Teaching was conducted online in
a virtual classroom environment since actual classes were rescheduled to be held online due to
Covid-19 pandemic. The data were collected through a survey questionnaire The data collected
thus were analysed to answer the stated research question, that is, to check what impact learner
autonomy enjoyed by adult EFL learners in FCM model of teaching may have on the selected
psycholinguistic factors, such as foreign language anxiety, motivation, and self-confidence, as
commonly felt by learners in their English learning process.

RESEARCH SETTING AND THE PARTICIPANTS

The current research was conducted with Preparatory Year Program (PYP) male and female
students studying English at a university in Saudi Arabia. Many Saudi universities enrol students
in the PYP of which a big portion is dedicated to English. Students study intensive English, among
other courses for a year before they continue their major subjects of study. In Saudi Arabia there
is no co-education, but both male and female participants were selected to participate in this study,
and help was sought from a female colleague in the female section of the department to collect
data. Participants’ ages ranged from 18 to 22 years. The participants had studied English for at
least six years before they were admitted to the university; therefore, they were capable of
understanding the intent of the questionnaire statements. After defining the population (that is,
PYP students) and deciding the sample size, the questionnaires were randomly distributed to
students enrolled in different sections. This was done for two reasons. First, the procedure avoids
bias in data collection. Second, random selection was easier to carry out since a uniform system of
education is followed in Saudi Arabia. 100 participants (50 male and 50 female) participated in
the study.

THE INSTRUMENT

The survey questionnaire was comprised of 20 statements on issues pertaining to the selected
psychological barriers in foreign language learning, intended to elicit responses on the degree of
motivation participants felt to learn English, the level of self-confidence they displayed when they
were faced with an occasion to speak English, or anxiety when confronted English in written and
spoken form. Statements 1-7 were motivation-based, 8-13 self-confidence-based, while 14-20
were anxiety-based statements. The statements measured the responses of learners on a 5-point
Likert scale. Every statement comprised five options starting with (1) as Strongly disagree, and
ending with (5) as Strongly agree. The options in between were (2) Disagree, (3) Neutral, and (4)
Agree. Allotment of credit on attitude was taken from two directions; allotment for a positive
direction statement was 1, 2, 3, 4, 5, whereas for a negative direction statement, it was 5, 4, 3, 2,
1. Only statement number 7 carried a negative direction. Positive direction statements agreed
with/confirmed the meaning of the stated hypothesis, that is, motivation, self-confidence, and
anxiety will affect adult EFL learners positively if FCM is employed to teach them English.

144



3L: Language, Linguistics, Literature® The Southeast Asian Journal of English Language Studies
Vol 28(1), March 2022 http://doi.org/10.17576/3L-2022-2801-10

Negative direction statement went against the stated hypothesis encouraging the participants to say
that they were affected by psychological factors, and so, they raised a psychological barrier against
the linguistic input in the class, and also they hesitated to use English. Participants’ responses were
analysed in terms of their agreement or disagreements with the questionnaire statements.

The questionnaire was checked for validity, reliability, accuracy, and clarity. For the 20-
statement questionnaire pilot-tested with 10 participants, the test obtained a satisfactory value for
Cronbach’s Alpha (a =.633).

DATA ANALYSIS

The data collected through the survey questionnaire were tabulated and put to statistical analysis
to calculate the Mean, Standard Deviation and Variance in the raw scores obtained from the
questionnaires. The analysis method was found suitable since the purpose of numerical analysis
was to find the exact number of participants agreeing or disagreeing with the questionnaire
statements. Further analysis was oriented at finding out the number of participants who voluntarily
ascribed their difficulties in learning English, such as syntax errors, hesitation in language use or
reading and writing difficulties, to affective factors. To this end, the number of participants
agreeing or disagreeing with the questionnaire statements were taken into consideration.
Responses for ‘Strongly Disagree’ (A) and ‘Disagree’ (B) were pooled together to mean
‘disagreement,” while responses for ‘Agree’ (D) and ‘Strongly Agree’ (E) were clubbed together
to mean ‘agreement.” The number of participants staying neutral was also counted. Participants’
Agreement, Disagreement, or Neutrality were calculated for all the three study variables, i.e.,
motivation, self-confidence, and foreign language anxiety. A summary of questionnaire survey
results obtained from the students is presented in Table 1, below, where A, B, C, D, and E denote
‘Strongly Disagree,” ‘Disagree,” ‘Neutral,” ‘Agree,” and ‘Strongly Agree,’ respectively.

TABLE 1. Summary of Questionnaire Survey Results obtained from Students

No. Statements A B C D E

1. English is not a difficult language, and I do not commit errors in its 14 22 29 25 10
use.

2. Icanunderstand English easily; therefore, I have an interest in 23 35 22 8 12
learning English.

3. Generally, I am interested in reading English books. 17 16 27 26 14

4. Ineed to learn English because it is so much useful in life. 42 23 15 11 9

5. I cannot manage my university study without English, so I'm 27 30 14 17 12
interested in learning it.

6. Ifeel I should learn English now if I require it in future. 19 32 25 14 10

7. Iam not motivated to have an informal conversation in English. 10 14 26 31 19

8. I feel confident to use English because I have started thinking in 26 28 20 15 11
English.

9. Ido notlose confidence using English as I have knowledge of its 10 30 23 28 9
basic grammar.

10. Ido not feel nervous to use English since I know I won’t commit 13 24 27 28 8
erTors.

11. Iam not afraid of making errors in English, and I do not make errors 12 23 22 31 12
out of fear.

12. T have sufficient knowledge of English grammar and pronunciation. 14 26 26 21 13

13. It is easy for me to understand the rules of sentence construction in 15 25 23 24 13
English.

14. I am not afraid that people laugh at me if [ use English with them. 18 25 24 19 14
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15. Ido not feel nervous, so I do not commit errors in English. 12 27 23 27 11
16. I may commit errors but I know committing errors in English is 13 31 28 18 10
common.
17. English is easy and I feel I can learn it very soon. 30 27 26 10 7
18. IfI feel something is difficult, I make attempts to learn it. 20 27 27 18 8
19. It is possible for me to learn English at an adult age too. 33 23 14 20 10
20. I can learn English any time, so I am learning it now. 23 11 19 21 26
Statements. Motivation: 1-7; Self-confidence: §-13; Anxiety: 14-20
Table 2, given below, presents the percentage of respondents for the study variables.
TABLE 2. Percentage of Student-Respondents in Agreement or Disagreement with the Questionnaire Statements
No. Statement / Question Agreement Total Neutral Disagreement Total %
(E+D) % % % B+A) %
1. English is not a difficult language, and I do not commit 10 +25 35 29 22+14 36
errors in its use.
2. I can understand English easily; therefore, I have an interest 12+8 20 22 35+23 58
in learning English.
3. Generally, I am interested in reading English books. 14+26 40 27 16+17 33
4. Ineedto learn English because it is so much useful in life. 19+29 48 20 13+19 32
5. I cannot manage my university study without English, so I'm 9+11 20 15 23+42 65
interested in learning it.
6. I feel I should learn English now if I require it in future. 12+17 29 14 30+27 57
7. I am not motivated to have an informal conversation in 10+14 24 25 32+19 51
English.
8. I feel confident to use English because I have started 19+31 50 26 14+10 24
thinking in English.
9. Ido not lose confidence using English as I have knowledge 11+15 26 20 28+26 54
of its basic grammar.
10. Ido not feel nervous to use English since I know I won’t 9+28 37 23 30+10 40
commit errors.
11. Tam not afraid of making errors in English, and I do not 11+18 29 36 24+11 35
make errors out of fear.
12. Thave sufficient knowledge of English grammar and 14+22 36 17 31+16 47
pronunciation.
13. It is easy for me to understand the rules of sentence 8+28 36 27 24+13 37
construction in English.
14. Tam not afraid people may laugh at me if [ use English to 12+31 43 22 23+12 35
talk with them.
15. 1do not feel nervous, so I do not commit errors in English. 13+21 34 26 26+14 40
16. 1 may commit errors but I know committing errors in English 13+24 37 23 25+15 40
is common.
17. English is easy and I feel I can learn it very soon. 13+20 33 24 31+12 43
18. If I feel something is difficult, I make attempts to learn it. 14+19 33 24 25+18 43
19. It is possible for me to learn English at an adult age too. 11+27 38 23 27+12 39
20. Ican learn English any time, so I am learning it now. 10+18 28 28 31+13 44
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RESULTS

The results obtained from data analysis are presented in Table 3, given below.

TABLE 3. Mean, Standard Deviation and Variance

. General Motivation Self-Confidence Anxiety
No
1. Agree Disagree Neutral Agree Disagree Neutral Agree Disagree Neutral Agree Disagree Neutral
2. Mean 33.8 42.65 23.55  30.85 47.42 21.71  35.66 39.5 2483  35.14  40.57 24.28
3. S.D. 8.12 10.11 5.03 10.65 13.55 5.76 8.31 10.32 6.61 4.74 3.10 2.05
4 Variance 62.76  97.12 24.04 97.26 157.38 28.48  57.55 88.91 36.47 19.26 8.24 3.63
N=100

A cursory glance at Table 3 reveals the following points:

@

(i)

(iii)

(iv)

v)

In general, on an average, one third of the participants (33.8%) agree that to them
English is not a difficult language and they are motivated to learn it when the
teaching approach is guided by FCM. A larger percentage of participants
(42.65%) disagrees with such statements. This disagreement means, they are
affected by psycholinguistic barriers in learning English.

Less than a third of the participants (only 30.85%) agree that their motivation is
high when English is taught to them using FCM as a pedagogy approach. Roughly
half of the participants surveyed disagree with such statements, meaning their
motivation is not affected by the teaching approach, whether Flipped or
conventional.

A little more than a third of the participants (35.66%) agree that FCM as an
approach to teaching English boosted their self-confidence to use English,
whereas nearly 40 percent of the participants disagree to this, meaning their self-
confidence remains low even when they enjoy autonomy in learning English.
Similarly, roughly a third of the participants (35.14%) agree that their foreign
language anxiety is low if the teaching approach is guided by FCM, whereas a
larger number (40.57%) of the participants disagree with these statements leading
to the interpretation that FCM as approach to teaching English has failed to lower
their anxiety towards English language.

More than 20 percent of the participants remained neutral to the questionnaire
statements direction, which is interpreted as their indecision to ascribe their
difficulties to psycholinguistic factors.

DISCUSSION

The obtained results indicate that in every case (in general as well as in particular cases related to
motivation, self-confidence and foreign language anxiety) it is roughly one third of the student
population that identifies itself free from psycholinguistic barriers. The number is small compared
to roughly 42 percent of the selected students identifying their language learning issues emanating
from affective factors. Although a sizable number (roughly 23 percent) of the students remain
undecided on the issue, yet the population of the affected is still large. The results are self-
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explanatory on the issue of students’ general failure to cope with the stress of learning English
and, as a result, performing poorly in English competence building activities. Findings from the
study do not support the hypothesis that if FCM is employed to teach English to EFL learners, they
will display high motivation, high self-confidence, and low anxiety towards the target language.
However, if we go by the findings reported by Al-Khotaba et al. (2019) from a study conducted
with participants taught English in a conventional classroom, the findings from the current study
may be considered as supporting the hypothesis since Al-Khotaba et al. (2019) report that roughly
80% of their student population identified their English learning difficulties arising from affective
factors. Findings from the present study also compare well with Manipuspika’s (2018) findings
which reports a strong correlation between EFL learners’ foreign language anxiety and their
unwillingness to speak in English, though Manipuspika’s study was also conducted in a
conventional, teacher-centred classroom environment.

On the other hand, the findings from the present study contradict the conclusive results
obtained by a significant number of research works (e.g., Berrett, 2012; Elmaadaway, 2018;
Koponen, 2019; McCormick et al., 2013; Suranakkharin, 2017) on the effectiveness of FCM or
Blended learning to enhance English learners’ linguistic achievements. The results bear significant
implications for the University administration since the policymakers need to take the point into
consideration that FCM as a teaching approach is to be implemented universally, if at all, only
after enough research and preparation of supportive literature.

CONCLUSION

To sum up, the present study was taken up to investigate whether learner autonomy attained in
FCM guided approach to teach English generates a positive impact on adult EFL learners’ affective
factors, such as motivation, self-confidence, and foreign language anxiety, commonly reported
affecting EFL learners’ learning process negatively. The results obtained from the analysis of data
collected from Prep-Year students at the selected university in Saudi Arabia revealed that student
autonomy brought about by the change in teaching approach did not make much of a difference
to the influence of the selected affective factors on the English learning process of the participants,
although compared to the findings reported in a few studies conducted in conventional teaching
classroom environment, the results obtained display a slight improvement on the number of
learners impacted by affective factors.

The current study is the first of its kind as the study has investigated whether the major
psycholinguistic factors, i.e., motivation, self-confidence, and foreign language anxiety, influence
adult EFL learners negatively or positively if they are taught English using FCM as an approach.
A corollary to the findings from the current study is that FCM employed as foreign language
pedagogy has a positive impact on adult EFL learners, however slight the impact may be. The
findings of the study have significant pedagogical implications. First, the findings suggest that
FCM should be employed as a language teaching approach with enough precautions to the point
that students do not feel unnecessary burden the autonomy may put on them. Second, the findings
suggest that teachers of English using FCM should bear in mind that psycholinguistic barriers
affect some learners even with a change in approach, and therefore, they need to adopt appropriate
pedagogical techniques to ensure inclusiveness so that no students are left behind.

However, the present study had its own limitations, which further studies on the topic may
take into consideration. The Cronbach’s alpha value for the questionnaire was a bit low. Perhaps
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a bit more variation in the statements would have brought more internal consistency in the
questionnaire. Second, for the constraints of time and resources, the population sample was kept
low. A similar study with a larger population may come up with differing results.
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APPENDIX

QUESTIONNAIRE

Please rate your agreement /disagreement with the statements given below regarding your learning of English
online and your use of it in writing and speech. As your response, put a tick [V] mark in the appropriate column.

]S)tirsglglfz Disagree | Neutral Agree Szg?ég:y

1. English is not a difficult language, and I do not
commit errors in its use.

2. I can understand English easily; therefore, I have an
interest in learning English.

3.  Generally, I am interested in reading English books.

4. I need to learn English because it is so much useful in
life.

5. I cannot manage my university study without
English, so I’m interested in learning it.

6. I feel I should learn English now if I require it in
future.

7. 1 am not motivated to have an informal conversation
in English.

8. I feel confident to use English because I have started
thinking in English.

9. 1do not lose confidence using English as I have
knowledge of its basic grammar.

10. I do not feel nervous to use English since I know I
won’t commit errors.

11. I am not afraid of making errors in English, and I do
not make errors out of fear.

12. I have sufficient knowledge of English grammar and
pronunciation.

13. It is easy for me to understand the rules of sentence
construction in English.

14. T am not afraid that people laugh at me if I use
English with them.

15. I do not feel nervous, so I do not commit errors in
English.

16. I may commit errors but I know committing errors in
English is common.

17. English is easy and I feel I can learn it very soon.

18. IfI feel something is difficult, I make attempts to
learn it.

19. It is possible for me to learn English at an adult age
too.

20. I can learn English any time, so I am learning it now.
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