Appendix
Table 1 Average ratings for the Sharing LOSC scale: rank ordered by practices that are most and least embedded.
	Sharing LOSC
	N
	Mean
	 SD

	11.   Assessment techniques are used to assess pupils’ prior learning (e.g. concept mapping, iThink mind map, formative assessment, summative assessment...).
	52
	4.90 
	0.84
	

	1.       Learning Objectives are shared with pupils at appropriate times during lessons (e.g.: Halfway through the lesson, the teacher might say: ‘remember, we are learning to describe a friend’).
	53
	4.88
	0.78
	

	5.       Child-friendly language is used to share Learning Objectives with pupils (e.g. ‘We are learning to make a good guess (prediction) about what is likely to happen next in the story’).
	53
	4.88
	0.88
	

	3.       Pupils are reminded about the links between what they are learning and the big learning picture (e.g. ‘We are learning to count money so that when we go shopping, we can check our change’).
	53
	4.78
	1.00
	

	2.       Learning Objectives are stated using words that emphasise knowledge, skills, concepts and/or attitudes i.e. what the pupils are learning NOT what they are doing.
	53
	4.76
	0.96
	

	14.   Pupils’ progress against the key objectives of the lessons is noted and/or recorded as part of lessons (e.g. in the reflections in the lesson plan).
	53
	4.71
	0.91
	

	10.   Samples of work are used to help pupils develop a nose for quality.
	53
	4.65
	0.69
	

	13.   Learning Objectives are available throughout lessons in a manner that is accessible and meaningful for all pupils (e.g. written on the black/whiteboard and/or in pictorial form for Lower Primary classes).
	53
	4.55
	1.04
	

	12.   Pupils are reminded of the Learning Objectives during lessons.
	53
	4.53
	0.76
	

	4.       Pupils are provided with opportunities to internalise and express Learning Objectives by, for example, being invited to read them aloud and/or restate them in their own words.
	53
	4.49
	1.21
	

	9.       Success Criteria are differentiated for according to pupils’ needs (e.g. the teacher might say, ‘Everyone must complete parts 1 and 2...; some pupils may complete part 3’).
	53
	4.35
	0.77
	

	6.       Success Criteria related to Learning Objectives are differentiated and shared with pupils.
	52
	4.16
	0.98
	

	16.   Pupils are given responsibility for checking their own Learning Objectives and Success Criteria of lessons.
	53
	4.04
	0.95
	

	7.       Pupils are involved in identifying Success Criteria.
	52
	3.92
	0.88
	

	15.   Pupils demonstrate that they are using Learning Objectives and/or Success Criteria while they are working (e.g. checking their progress against the Learning Objectives and Success Criteria for the lesson displayed on the blackboard or flipchart, for example).
	53
	3.88
	1.09
	

	8.       Prompts are used to signal Learning Objectives and Success Criteria with pupils (e.g. using WALTS (We Are Learning Today…) and WILFS (What I’m Looking For…) in Lower Primary classes).
	52
	3.61
	1.07
	





TABLE 6. Average ratings for the QCD scale: rank ordered by practices that are most and least embedded
	QCD
	N
	Mean
	SD

	4.       During lessons, hinge questions are used to determine pupils’ progress in lessons (e.g. ‘We have been learning to describe our friends using the words ‘long hair’, ‘tall’ and ‘black hair’. What are other words that we can use to describe them?’)
	52
	5.30
	0.70

	3.       Questions are used to elicit pupils’ prior knowledge on a topic.
	52
	5.16
	0.79

	2.       Assessment techniques are used to facilitate class discussion (e.g. brainstorming).
	52
	4.94
	0.81

	6.       Assessment techniques are used to encourage all pupils to engage with questions (e.g. no hands up, names out a hat, etc.).
	51
	4.82
	0.77

	5.       Assessment techniques are used to activate pupils/get them thinking during discussions and/or questioning (e.g. using think-pair-share or talk partners).
	52
	4.76
	0.74

	1.       When planning lessons, key, open-ended questions are identified to ensure that pupils engage actively in lessons (e.g. ‘If we close all the windows in the classroom, do you think the wind and the sunlight can come inside?’).
	52
	4.72
	0.90

	11.   Pupils are asked to explore their own ideas with others, using group discussions, presentations and think-pair-share, for example.
	53
	4.70
	0.90

	13.   Pupils' incorrect responses are used to guide teaching and learning (e.g. a pupil is asked to explain why he/she gave a particular answer).
	52
	4.68
	0.86

	8.       Assessment techniques are used to encourage questioning of the teacher by pupils (e.g. using parking lot, Q & A session, hot-seating or a Post-its challenge).
	53
	4.50
	0.73

	10.   The pace of class discussions is deliberately slowed down to encourage all pupils to think before responding (e.g. using wait time).
	53
	4.50
	0.99

	9.       Questioning goes beyond the one right answer style (where the focus is often on trying to guess the answer in the teacher’s mind) to the use of more open-ended questions that encourage critical thinking.
	53
	4.48
	0.86

	7.       Pupils are encouraged to share the questioning role with the teacher during lessons (e.g. the teacher routinely invites pupils to question their peers’ contributions to discussions).
	52
	4.42
	0.88

	14.   Pupils are asked to evaluate their peers’ responses to questions (e.g. ‘Aina, do you agree with what Melinda has said and why?’).
	53
	4.34
	0.89

	12.   Individual answers to questions are supplemented by pupils taking an answer ‘round the class so that a selection of responses from the pupils is used to build a better answer’.
	53
	4.32
	0.81

	15.   Pupils can explain to others what they are learning (e.g. if a visitor came to the classroom, pupils could articulate what they are learning in terms that identify the knowledge, skills and/or attitudes being developed).
	53
	4.16
	0.76

	16.   Pupils are asked to explain why they are undertaking particular tasks (e.g. the teacher might ask, ‘why are we completing this worksheet/what are we learning by doing it?’).
	53
	4.14
	0.80





[bookmark: _Ref7533459]TABLE 7. Average ratings for the FB scale: rank ordered by practices that are most and least embedded.
	Feedback 
	N
	Mean
	SD

	4.       Teachers’ praise of pupils’ work (e.g. ‘that’s excellent; well done’) is deliberately and consistently supplemented with Feedback that specifies the nature of the progress made (e.g. ‘Well done Zetty, this paragraph helps me to visualise the characters in the story because of the adjectives you use’).
	53
	5.19
	0.73

	3.       Written feedback on pupils’ work goes beyond the use of grades and comments such as ‘well done’ to specify what pupils have achieved and what they need to do next.
	53
	5.02
	0.72

	2.       Assessment techniques are used during lessons to help the teacher determine how well pupils understand what is being taught (e.g. traffic lights, thumbs-up-thumbs-down and/or two stars and a wish).
	53
	4.85
	0.81

	1.       Feedback to pupils is focused on the original Learning Objective(s) and Success Criteria (e.g. ‘Today we are learning to use punctuation correctly in our writing and you used capital letters and full stop correctly in your story, well done Amir’). 
	53
	4.75
	0.78

	5.       Teacher-made tests are used diagnostically to identify strengths and needs in teaching and learning (e.g. identifying common mistakes in writing email closures).
	53
	4.74
	0.96

	6.       Diagnostic information from standardised tests is used to identify strengths and needs in teaching and learning (e.g. common errors in the comprehension section Paper 1 are identified and used in teaching, or, Paper 2, the Writing examination is discussed).
	53
	4.62
	0.92

	10.   When providing feedback, the teacher goes beyond giving pupils the correct answer and uses a variety of prompts/strategies to help them progress (e.g. scaffolding the pupils by saying: ‘You might need to use some of the new adjectives we learned last week to describe the characters in your story’).
	53
	4.49
	0.82

	8.       Feedback focuses on one or two specified areas for improvement at any one time (e.g. in correcting written work, punctuation errors may not be marked if the primary focus of the writing is on the use of adjectives).
	53
	4.43
	0.72

	12.   Pupils are provided with information on their learning on a minute-by-minute, day-by-day basis rather than end of week/month/term.
	53
	4.36
	0.83

	9.       Closing-the-gap feedback is used to focus pupils’ attention on the next step in their learning.
	53
	4.17
	1.03

	11.   In preparing to provide pupils with Feedback on their learning, the teacher consults their records of achievement against key Learning Objectives from previous lessons (e.g. the teacher reviews a checklist, rating scale or anecdotal record that s/he has compiled).
	53
	4.17
	0.80

	7.       Pupils are involved formally in providing information about their learning to their parents/guardians (e.g. corrections, portfolios or learning logs are taken home or discussed during academic open day).
	53
	4.15
	0.92





[bookmark: _Ref7533473]TABLE 8 Average ratings for the PSA scale: rank ordered by practices that are most and least embedded.
	PSA
	N
	Mean
	SD

	[bookmark: _Hlk11584192]1.       Pupils are given an opportunity to inform what they feel about the topic, activity or lesson, in the beginning of the session (e.g. using traffic lights).
	52
	4.68
	0.91

	3.       Lessons on new topics begin with pupils being invited to reflect on their prior learning (e.g. pupils complete a mind map or concept map or brainstorm a topic).
	51
	4.46
	0.88

	6.       Pupils are encouraged to use a range of assessment techniques to review their own work (e.g. a rubric, traffic lights, thumbs up/down, two stars and a wish).
	51
	4.30
	0.93

	4.       Pupils are provided with opportunities to reflect on, and talk about, their learning, progress and goals.
	51
	4.14
	0.92

	11.   Pupils use each other as resources for learning (e.g. response/talk partners who comment on each other’s work and discuss how it can be improved).
	51
	4.12
	0.82

	9.       Assessment techniques are used to create and environment in which pupils can be honest about areas where they are experiencing difficulty (e.g. talk partners are used to facilitate conversations between pupils about the challenges they face in their learning).
	51
	4.10
	0.97

	5.       Pupils assess and comment on each other’s work (e.g. they are taught how to use the success criteria of a lesson to judge another pupil’s piece of work).
	51
	4.06
	0.86

	7.       A visual record of pupils’ progress is maintained to celebrate pupils’ learning and show areas of/for development (e.g. a bulletin board displaying progression in story writing over a term).
	51
	4.02
	0.95

	[bookmark: _Hlk11584560]12.   Time is set aside during parent/guardian-teacher meetings for pupils to be involved in reporting on some aspects of their learning (e.g. pupils select an example of their best work for discussion at the meeting).
	51
	4.02
	1.07

	8.       Time is set aside during lessons to allow for Self- and Peer-Assessment.
	51
	3.94
	0.89

	13.   Pupils use differentiated success criteria to Self- and/or Peer-Assess (e.g. pupils can distinguish between what must be achieved to be successful on a task and what might be done to gain extra credit).
	51
	3.90
	0.99

	14.   Pupils have ready access to exemplar materials showing work at different levels of achievement across a range of subject areas (e.g. pupils use examples of collage and the Art display board when advising peers on how to improve their work).
	51
	3.84
	0.95

	10.   When pupils have difficulty in their learning, they are encouraged to draw on a range of self-assessment strategies and techniques to help them overcome the problem (e.g. they consult with an exemplar on the bulletin board).
	51
	3.76
	0.77

	[bookmark: _Hlk11584404]2.       Pupils are encouraged to record their progress using, for example, learning logs.
	53
	3.56
	1.31
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