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ABSTRACT
The findings of a case study based on the Autobiography of Intercultural Encounters (AIE) (Byram et al., 2009) released by the Council of Europe are presented in this article. This paper was created by the council as a supplement to help students reflect critically on unique intercultural interactions. The study claims that the document may be utilised not just in its original question-and-answer format to critically examine intercultural experiences, but also as a framework for students to create intercultural encounter narratives. As a result, this document may be used to write reflective narratives on students' intercultural experiences, such as study abroad. Two Japanese students on a short program in Malaysia were asked to create a story on one of their intercultural experiences for this research. The students then submitted their responses to the same experience's questions in AIE. They created their narrative using AIE as a framework, and content analysis of the two AIE narratives indicated that the narrative based on AIE was more critical in its perspective of intercultural encounters. According to the findings, the student found creating a story focused on AIE to be helpful to both herself and the audience. According to the findings, adopting AIE as a framework for writing intercultural encounter narratives might be beneficial, particularly in describing intercultural communication scenarios.   Students might enhance their awareness of intercultural conflict situations and develop their intercultural communication skills by reading such collected narrative.
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INTRODUCTION
The Nihongo Partners initiative helps ASEAN countries improve their Japanese language instruction. This program has started from 2014 until 2020 and is one of the preparatory programs to welcome the Tokyo 2020 Olympic Games and the Paralympic Games. 3000 Japanese native speakers are expected to be appointed to participate in this program. Table 1 shows the distribution of NPs participation, where the countries that receive the most NPs participation is Indonesia. Followed by Thailand and followed by Vietnam and Malaysia.
	

                               Table 1: Number of NPs Participation across Asean Countries
	Countries
	Number of NPs

	Brunei
	4

	Cambodia
	3

	Indonesia
	565

	Laos
	6

	Malaysia
	110

	Myanmar
	18

	Philippines
	52

	Singapore
	5

	Thailand
	375

	Vietnam
	112

	Taiwan
	30


Source: Japan Foundation (2020)

	The NPs program started in Malaysia in 2015 and until 2020, a total of 110 Partners have participated in the NPs program. There are two types of NPs programs that have been implemented, namely Long Term and Short-Term programs. The duration of the Long-Term program is nine months while the Short Term will last for two weeks to a month. Long Term Program is implemented in boarding schools and day schools. 109 people have participated in this program. While the short-term program is implemented at the university. So far, Universiti Teknologi Malaysia (UiTM), Universiti Pendidikan Malaysia (UPSI) and Universiti Malaysia Terengganu have participated in this program.


 Importance of narratives for developing intercultural competence.
The Autobiography of Intercultural Encounters (AIE) could help students consider explicit intercultural experiences and advance intercultural correspondence circumstances. Theories of real-life stories are valuable as it is through stories that people experience themselves, says Dr. David Webster. The research was published by the Council of Europe (2008) in January, and may be used to help understudies write stories. According to Mete (2018), utilising AIE as a structure for writing intercultural experience reports would be especially useful for English language students who use English in correspondence scenarios and want to develop their intercultural abilities.
	Analysis of narratives also allows for an examination of the role culture plays in the construction of personal stories. According to Kilianska-Przybylo (2012), the three major functions of narratives are helping people to structure and understand their experiences, enabling discussion and sharing ideas. The kids' narratives might be utilised to start a conversation about intercultural communication difficulties. Regardless of whether the experiences were pleasant or bad, beneficial consequences can be obtained via the reflection they stimulate. The tales can aid in the development of intercultural competency in pupils.
	Individuals need to think critically and reflectively to understand the behaviours, values and assumptions of oneself and others in an intercultural encounter. Autobiographies of an intercultural encounter can be seen as “stories of discomfort and failure, of an interculturality conceived more broadly in terms of nationality, language, religion, sex and sexuality, class, age” (Thurlow, 2004; cited in Méndez Garcia, 2017, 91). Méndez Garcia "Introspective accounts are characterized by an emotional undercurrent" These stories can also include ambiguity and negative feelings that can be caused by unpredictable behaviour of other people, he says.

 Autobiography of Intercultural Encounters
AIE was developed with the suggestion of Council of Europe’s White Paper on Intercultural Dialogue (2008) as a tool to enable learners to reflect critically on their experiences with other cultures; requires its user to think about one personal intercultural experience which was meaningful for him/her. Based on Byram’s (1997) model of intercultural competence, AIE is designed as a group of questions to be answered by the users. As an addition to the original version of this model, AIE also has the component of action-taking. The following are the components of the intercultural competence model that AIE is based on as stated in the accompanying document of AIE, Notes for facilitators (Byram et al., 2009).
· Attitudes and Feelings
·  Acknowledging the identities of others
·  Respecting otherness
· Having empathy
· Identifying positive and negative emotions and relating them to attitudes and knowledge
· Tolerance for ambiguity
· Behaviour
· Being flexible
· Being sensitive to ways of communicating
· Knowledge and Skills
· Having knowledge about other people
· Discovering knowledge
· Interpreting and relating things by comparing to the familiar aspects in one’s own environment
· Being critical
· Becoming aware of one’s own assumptions, preconceptions, stereotypes and prejudices
· Action Orientation
· Taking action as a consequence of all the rest
Components of AIE
Below is adapted from AIE and its accompanying document Notes for facilitators (Byram et al., 2009) which shows the components of AIE and the main questions the learners are required to answer for each component. *
1. Who I Am (Optional)?
How would you define yourself?
2. The Encounter: Title, description, time, location, and importance of the encounter.
What happened when you met this person?
When did it happen?
Where did it happen? What were you doing there?
Why have you chosen this experience?
3. The Other Person or People
Who else was involved? (Acknowledgement of Identities)
What was the first thing you noticed about them?
4. Your Feelings
How did you feel at the time?
What did you do when you had this feeling? For example, did you change the topic, etc.?
5. The Other Person’s Feelings
How do you think the other people felt in the situation at the time? (Tolerance for Ambiguity, Respect for Otherness)
6. Same and Different
Were you aware at the time of any similarities and differences between how you thought and felt about the situation and how the other person thought and felt? (Empathy)
Are you aware now of such similarities and differences?
How do you see your thoughts, feelings, and actions now?
7. Talking to Each Other
When you think about how you spoke to or communicated with the other people, do you remember that you adjusted in how you talked or wrote to them? (Communicative Awareness)
Did you already have any knowledge or previous experience which helped you to communicate better? (Knowledge)
8. Finding out More
Was there anything in the experience which puzzled you and which made you find out more at the time? If you tried to find out more, how did you do it? (Knowledge Discovery)
9. Using Comparisons to Understand
Did you compare things about the other culture with similar things in your own culture? Did it help you to understand what was happening? (Interpreting and Relating)
10. Thinking Back and Looking Forward
What conclusions do you draw about the experience? (Critical Cultural Awareness)
Do you think other people around you would have the same opinions as you?
Did the experience change you? How? (Action Orientation)
Did you decide to do something as a result of this experience? What did you do?
Will you decide to do something as a result of doing this Autobiography?

	Japanese students' AIEs provided insight into their ways of dealing with communication problems in English. Study by Kilianska-Przybylo (2012) found that students' reflections display intercultural development in action-taking. The findings of the study show that AIE fosters reflection, and it increases intercultural communicative competence.
		AIE is a useful tool to analyze the experiences of students' reflections. This study investigated on the feelings and reactions of the respondents that they report using AIE documents of their encounters with differences. The researchers found that writing narratives of intercultural encounters foster reflection and learning in many aspects.


RESEARCH BACKGROUND
Research questions
Based on the components of AIE, the two versions of the student’s narratives and the AIE document that was filled by the student were analyzed to find out:
What feelings and reactions did respondents report in their AIE accounts of encounters with differences?

Respondents and location
There were four students that participated. The students were four female undergraduate students at Ehime Prefectural University of Health Sciences (EPU), Kyushu, Japan with age range 20-27 years old. Two of them were final student whereas the other were 3rd year and 1st year student.  Two of them majoring in Nursing and the other two majoring in Midwife and Clinical Laboratory Technician. 
Three of them has never been in Malaysia except one who just landed in Johor Bharu for her flight transit. Four of them did not know Malay language and only two of them had never been to Malaysia. They could use Japanese in expressing their thoughts. The researcher only chooses two students.	.
The study was conducted at one of the public universities in Malaysia. Situated at the east coast of peninsular Malaysia, Terengganu is one of the Malaysia state is also known by its Arabic honorific, Dārul-Īmān ("Abode of Faith"). The coastal city of Kuala Terengganu which stands at the mouth of the broad Terengganu River is both the state and royal capital as well as the largest city in Terengganu. Terengganu has a population of 1,153,500 as of in 2015. Malays make up 94.7% of the population and Chinese, 2.6%, while Indians 0.2% and other ethnic groups comprise the remainder, 2.4%. According to the 2010 census, the ethnic composition of Terengganu is 97% Bumiputras, 2.6% Chinese, 0.2% Indian, and 0.1% others. Terengganu is one of Malaysia's most homogeneous states along with Kelantan. More than 95% of the population is ethnically Malay. According to the 2010 Census, the population of Terengganu is 96.9% Muslim, 2.5% Buddhist, 0.2% Hindu, 0.2% Christian, and 0.2% follower of Chinese folk religions or unknown affiliation. 

Data collection
Students were asked to write a narrative on a meaningful intercultural experience in their lives. When writing down their experiences, the students might utilise their original language when conversing in Japanese. They were given an ample time to respond to the AIE documents and their answer will be emailed to them.
	Researcher do not choose all components and only select the most related one to their experience since they are here only about three weeks. The students were asked to fill in their name, name of the program/activity they attended and date/day. They were free to choose any of the event to express their intercultural experience. The AIE were adopted and adapted and only the components below were highlighted to the students: 
1. The encounter
Title: (Give the encounter a name which says something about it…)
Description: 
What happened when you met this person/these people? 
Time 
When did it happen? 
Location 
Where did it happen? What were you doing there? 
Was it… (Please tick one or more) 
❑ study –	❑ at work – ❑ leisure –❑ on holiday – ❑ at school – ❑ other – 
2. Your feelings
Describe how you felt at the time by completing these sentences?
My thoughts at the time were…
What I did at the time was…
(For example, did you pretend you had not noticed something that was strange? Did you change the subject of the conversation which had become embarrassing? Did you ask questions about what you found strange?) …My feelings or emotions at the time were…
3. Same and Different 
Thinking about the similarities and differences between the ways in which you thought and felt about the situation and the ways in which they thought and felt about it…
Were you aware at the time of any similarities and, if so, what were they?
Were you aware at the time of any differences and, if so, what were they?
Looking back at the situation…are you aware now of any other similarities, and if so, what are they?
Are you aware now of any other differences, and if so, what are they?
How do you see your own thoughts, feelings, and actions now?
First thoughts
Choose one or more of the following and complete the sentence OR invent your own.
The way I acted in the experience was appropriate because what I did was…
I think I could have acted differently by doing the following… 
I think the best reaction from me would have been…
My reaction was good because…
I hid my emotions by…
The researcher will read the answer once the student has written and submitted her account. If the researcher is unsure about something, an email will be sent to the respondents asking them to answer a question that needs to be answered. Because the student felt more comfortable expressing their ideas and feelings in Japanese, the narratives in the AIE document were written in their native language.
METHODOLOGY
Procedure
a) The AIE document (Byram et.al, 2009) was adapted and adopted for this study. 
b) The students were brief about the AIE document face to face.
c) The students signed the consent letter.
d) The student wrote her experience as a narrative in the AIE document and were given ample time to respond to the AIE document. The student shared their feelings and thoughts using the AIE document.
e) Once they were done with the AIE document, they will email the respond to the researcher.
f) The researcher will read the answer and will respond to them through email if the researcher needs an elaborate answer.
The students were given some leeway in responding since the Covid-19 epidemic broke out in Malaysia during their stay, and they had to depart in the middle of their mobility program. As a result, during the Covid-19 issue, replying by email was the most convenient method.
	The consent of the student was taken to analyze her narrative for research purposes. To assure confidentiality, which is an important issue for facilitators to consider when using AIE (Byram et.al, 2009), the names of the characters are changed in the study. With the same purpose, the main character's nationality and the topic of the conversation that caused the conflict in the encounter are not stated in this study. A second researcher was involved in reading the narratives and identifying the themes. The translation of the narrative was made by the second researcher from Japanese to English and Malay. To ensure reliability, a second researcher also read the narratives from Japanese and Malaysian.

RESULTS AND DISCUSSION
The content analysis of the student’s narratives and her AIE revealed the following findings. The findings discuss the feelings and reactions of the respondents based on the report in their AIE accounts of encounters. 
	The results were discussed under the events that the respondents attended during their program at UMT: homestay, daily life, and COVID-19 experience. From their experiences, the data were extracted and been coded into the theme.

Results
a) Homestay
Respondent One: “Why not just breakfast, lunch and dinner but eat a few times. Doesn't the stomach become full and will not be able to consume during the actual mealtime?”
	Her reaction towards the treatment was positive. She tries her best to adjust to the time of having food during her stay at her host family because she was served quite frequently during her stay. Yet she does not want to offend her host family and try to get used to it. She tries to be adventurous enough to eat new food. She also compliments the food so not to upset the host family.
	In Malaysia, it is common to treat the guest with foods and frequent serving time especially in Malay Muslim family. In Islam, the hospitality relationship is triangular; it consists of host, guest, and God. Hospitality is a right rather than a gift, and the duty to supply it is a duty to God. The most important beliefs in Islam are belief in God and belief in the Day of Judgment.
	 To provide your guest with a pleasurable experience. Greet the guests warmly, welcome them to your home and show them into a comfortable and appropriate room. Hasten to provide them with food and drink so that they do not have to ask for these things. Prophet Muhammad showed respect by offering them the choicest food and delivering it in a timely manner.
	The guest also has responsibilities especially of they are a Muslim guest. One of them is to announce his or her visit in advance whenever possible, one of the examples is by giving salam (saying Assalamualaikum) in front of the gate or door. A Muslim should take interest in his guest's conversation and pray for and ask blessings upon the host. If the guest should speak about or engage in unlawful activity, the Muslim has every right to ask him to refrain from doing so.
	Hosts should be aware of their guest's potential needs before they ask for them. Quran offers the example of Prophet Abraham anticipating the guest's needs and hastening to fulfill them. It is important to ask for a drink before he or she asks for it:
	
Has the story reached you of the honored guests of Abraham? Behold, they entered his presence and said: "Peace!" He said: "Peace!" (and thought: "They seem) unusual people." Then he turned quickly to his household, brought out a roasted fattened calf, and placed it before them.  He said: "Will you not eat?" (Quran 51: 24-27)
	Prophet Muhammad also said, "...And it is not lawful for a guest to stay with his host for such a long period as to put him in a critical position."[By Sahih Al-Bukhari]. 
Everybody has various duties and obligations that must be attended to, many of which may not be obvious or visible to the guest. By prolonging the stay, one might inadvertently put their host under unbearable pressure. The guest's responsibility is to bear in mind the conditions of his host and not burden them with what they cannot afford.
	 Abu Talha and his wife Ummu Sulaim once welcomed a hungry traveler into their home. The couple pretended to eat in the dim candlelight as the guest ate his fill. They were later praised by the Prophet Muhammad for their generosity after God revealed a verse about them.

"…but give them preference over themselves, even though they were in need of that.   And whosoever is saved from his covetousness such are they who will be successful." (Quran 59: 9)
	 A guest enjoys a special place in Islam. Entertaining a guest is important - it signifies the respect and concern of a host towards his guest and towards God. Hospitality in Islam is a triangle that links God, the guest, and the host.
Respondent Two shared her feelings towards the feminine-masculine concept. She mentioned about Malaysia Ikumen Papa in her writing. She was amazed that during her stay with the host family, the father of the family taking care of their children during her conversation with the mother of the host family. She thought that this is a very rare scene because this is so different compared to the Japanese culture.
	Her reaction towards this feminine-masculine concept by asking the host family directly so that she could get a clear and correct answer.

“My action was appropriate because I think that by asking the person directly, I was able to resolve my doubts about cultural differences…”
She properly asked the host family about this concept as this concept is very different from her culture.
	Ikumen is a term coined by an ad salesman in the 2000s. The Minister of Health, Labour and Welfare launched the national Ikumen Project in 2010 to encourage greater paternal involvement in family life. It is a combination of ikuji (childcare) and ikemen (hunk). The term ikumen is composed of the Chinese character for upbringing and rearing (as in child-rearing, ikuji) and the English word men. The term was coined in 2006 by Maruta Masaya, an employee of the advertising and market research company Hakuhōdō. Ikumen reached its current level of popularity in 2010, when it came out among the Top Ten Words of the Year (ryūkōgo) and Nagatsuma Akira, Minister of Health, Labour and Welfare at the time, stated that he wants to spread the term as one countermeasure against the declining birth rate.
	Starting from this point, the term also became much more frequently used in newspapers (Mizukoshi, Kohlbacher, Schimkowsky 2016). The emergence of these terms, highlights Japan’s increasing engagement with male childcare (Ishii-Kuntz 2013: 38). In the 1980s, the average Japanese father spent fewer than 40 minutes interacting with their children on the average workday. Without their wives' help, some men couldn't even prepare tea or find their own clothes. When the father did engage with his children, he was generally distant and demanded respect, if not outright terror, as seen by the popular phrase "jishin, kaminari, kaji, oyaji" - "earthquake, thunder, fire, and father."
	 Fewer than 45% the Japanese now support the idea that "men should work, women should stay at home" - a drop of 15% since 1992 and they follow a global trend of "new fathers", defined by their more active participation in the physical-affective care of their offspring and by more egalitarian relationships with their wives. The take-up of paternal leave, while still low, has significantly increased since the Ikumen Project was first introduced.
Two people share their feelings about kindness and warm greetings. They also share their thoughts about religion which in this case is Islam. Both find out that Islam is not a very strict religion as they first thought it was.
"Before joining the homestay, I was worried when I thought that the lives of Muslims are based on strict rules, but when I joined the homestay program, I was relieved because it was different from what I thought. The first time I met the whole homestay family they welcomed me very warmly. I feel that they are all among the kind (warm) people.”
	Respondent Two also shared her thoughts about the religion. She thinks Islam contribute to the roles that the father play in the Muslim family. 

“I also thought that it might be one of the teaching in Islam, to cherish the family, and to cooperate with housework and raising children.” 
	She was surprised with the Malaysian Ikumen papa concept, and she ask in detail about the roles of the partner in a family to clarify her thinking.

“I also asked whether Muslim teaching about housework and child raising responsibilities is shared by couples.”
She makes her own conclusion by writing this statement in the AIE documents:

“The father conveyed the teachings of Islam to his children. I feel through religion the bond between parents and children deepens.”
In Islam, both parents play an important role in the households. To have a balance and harmonious household it is crucial to both parents to help each other. The role of the father in the life of the child is paramount. Fatherhood is a great honor representing one’s ability to pass on the prophetic legacy to his offspring. 
	 
[image: Doa untuk ibu bapa]
(Al-Qur'an, Surah Bani Israil, 17:24). The meaning is: My Lord! Have mercy on them both as they did care for me when I was little.
Muslim parents are advised to teach their children this du'a because it is critical to consider what we are doing to our children since our acts will be judged. Islam instructs parents in the proper direction in order to protect children's rights and provide a pleasant life for their children.	In Islam, a mother's primary responsibility is to care for her infant, including giving them breastmilk for at least two years and other foods (Al-Qur'an, Surah al-Baqarah, 2: 233 & Surah al-Ahqaf, 46:15). Parents should ensure that their children have adequate food, clothing, housing, healthcare, and education, based on their abilities. Most importantly, parents are responsible to ensure their moral and religious education, the teaching of good behaviour and manners.
	Finally, it is required in Islam that parents do their utmost for the betterment of their children. As a result, we should do our utmost to do good to our children while also seeking Allah's blessings, as Allah (swt.) instructs in the Holy Qur'an: "rabbanaa hablanaa min ajwaajinaa wa jurriyatinaa qurrata ay'unin waj'alnaa lil mittaqiina imama." (meaning: Our Lord, grant us from among our wives and offspring comfort to our eyes and make us an example for the righteous)". (Surah al-Furqan, 25: 74).
	Both respondents had a positive worldview towards Islam even though they only been with the host family about two days and one night. This is a positive indication as their cultural experience change their views towards others belief and culture. They also learn a few Islamic values even though it is not deep enough yet positive enough to influence their worldview.
b) Daily Life
Respondent One shared her feeling about the greetings culture in the classroom. She was amazed that the local students in her class greet the teacher after the class ended. She elaborates in her writing as below:

“At a Japanese university, I have never seen anyone go to greet a teacher after class ends. Why would you say such a greeting ,“Is there any connection between this conduct and religion?” First thoughts: “When I first saw the scene, I was very shocked and wondering, but now I feel that it is a wonderful culture, seeing many students greet teachers in the same way. The act of honoring older people, which Japanese people do not have, is ingrained, and I feel that it can be done naturally, and I think it is a culture that Japanese people should learn.”
	She described her feelings about the greeting culture that she observes in her class. Greetings after the class in this context is an act of ‘salam’ for Malay Muslim students and greets by saying “Thank you” for non-Muslim students. The picture below describes the ‘salam’ action as practice by the Malay Muslim students.
[image: Budaya 'Cium Tangan Guru' Digalakan Lagi | Republika Online]
Figure 1: The Act of ‘Salam’
In Malaysia, the action of salam is an indication of respect to the elderly. She tried to practice the same culture and learn the norms in the classroom by asking a classmate about the greeting. Her reaction towards the greetings culture was by asking the classmate. A woman describes her feelings about the toilet culture in Malaysia. She thinks that the toilet is dirty and wet because it may be related to Islamic practice. The toilet must be cleaned every day, she says. After experiencing this event every day and observing it, she thought it must be a problem.

“Malaysian use water in the toilet, this probably related to the teachings of Islam.”
She explained in her writing about her reaction towards the toilet culture. 
“What I did at the time: wipe the toilet, Googled, asked a teacher at JFKL about the manners and how to use the toilet…. Since I spend most of my time in Malaysia, I think I should try to imitate Malaysian culture instead of sticking to Japanese customs (using toilet paper).”
	She tried to adapt to the Malaysian toilet culture by using water instead of toilet paper. This indicate that the respondent trying to adapt to the norms of the Malaysian toilet culture even though it is conflicting from her own culture.
	Due to the stigma associated with unclean things, Malaysian toilet culture is not often freely discussed. Most Malaysians prefer to use water instead of tissue paper, therefore wet toilets are prevalent. When it came to accomplishing their tasks, several tourists had no choice but to use water. There will be no tissue paper in certain toilets.
	It was reported that 61 per cent of the 10,257 public toilets in Malaysia are a disgrace. Only a miserable 350, or 3.4 per cent, achieved five-star ratings, while 1,086, or 10 per cent, are too terrible to get even one star (Lee, 2019). The culture of cleanliness or the concept of cleanliness of Malaysian towards the standard of toilet is very different from the Japanese. For Malaysian, the most important thing to have in a toilet is a water. People tend not to realize it, but the toilet is what keeps Malaysians safe from horrible bowel-related diseases such as dysentery and typhoid.
For a Muslim, using water to wash after defecation is a must unless there is no water presence at the time. Islam also has a set of rules on toilet etiquette, with silence while on the toilet and cleaning after oneself with the left hand. The Qadaa' al-Haajah recommends silence while going to the toilet.
	Toilet culture varies by location, with some Westerners unfamiliar with the concept of bidet showers, which are widespread in Malaysian and other Asian families. While it's easy to take the bathroom for granted, it's important to remember that many people still lack access to what they consider a luxury (Noel Wong, 2020).

c) Covid19 Experience
Respondent One shared her feelings when she stayed in Malaysia during the pandemic Covid-19 outbreak. She was worried however very impressed on the fast response from the Malaysian citizen towards MCO. She describes this Malaysian patriotism sentiment because all Malaysian seems pursuant to the order of the Malaysian government.

“In Malaysia, I felt that it was wonderful that all stores responded to the instructions for closure and that I could not see a rebellious attitude against it. I thought it might be because of Malaysia's patriotism sentiment.”
	However, she did mention in her writing about her experience in racial discrimination yet feeling safe because of the staff treatment towards her and her friends. She also elaborates in her writing about being thankful to the Malaysian and UMT staff.

“Thank you to those whose involved in the program in Malaysia, even though it was a tough time during the Corona Virus, I would like to sincerely thank them for accepting us and for backing us up.”
Since the Covid-19 epidemic began in Wuhan, China, anyone who looks like a Chinese will face racial prejudice. Despite the fact that the responses are Japanese, Malaysians, particularly the locals, are unable to tell them apart based on their physical looks. Racial prejudice occurred not just to these respondents, but also to others who physically resembled them. This happens around the world as to name the few such as at United States of America (Cheah, Wang, Ren, Zong, Cho & Xue, 2020), Europe country, Australia, and event Asian country (Wen, Aston, Liu & Ying, 2020, Devakumar, Shannon, Bhopal & Abubakar, 2020). Even the Wikipedia produced a “List of incidents of xenophobia and racism related to the COVID-19 pandemic” all over the world and the racial discrimination were varied from the verbal slur to non-verbal abuse to body contact. 
Respondent One also shared her experience when they return to Japan during this pandemic.

“When I returned to Japan, I felt that the quarantine at the airport was quite loose and insufficient to take measures compared to Malaysia. I thought that Japan was only a measure that prioritizes the economy over human life, and there are big differences between countries.”
	A lady who stayed in Malaysia during the pandemic has spoken out about her thoughts. She senses the staff's warmth and support, which she believes is due to the practise of religious teaching. This suggests that she is suffering from reverse cultural shock. UMT fast action in converting the class into online class surprised her.

“Rohani sensei said to us, we pray for you, so please pray for us too. Those word are very hard to hear in Japan where religion is very weak.”
	From her view, the teacher treats her nice and warm because of the religion of the teacher. As the teacher is a Muslim, she thinks Islam must have something to do with the act of kindness. 
	However, just like Respondent One, she also experienced the racial discrimination because of the physical appearances that resemble Chinese people (refer to Mainland Chinese, not a Malaysian Chinese).
	Japanese student writes about her experience after returning to Japan during the pandemic. She feels that Japanese government priorities the economy over life and is worried about the current condition of the covid-19 at Japan yet still needs to go to the campus. The writer also elaborates in her writing about her experiences after return.

Discussion
Rather than initiating by filling out the AIE document, the students in this research were first educated about the document and provided examples, followed by a Q&A session if they did not know how to answer the question in the AIE document. As Méndez Garcia (2017, 109) claims “action-taking is a fundamental dimension of the experience at the time of the encounter because the outcome of the story or mishap recounted largely depends on it”. The narrative shows that respondents were able to take action which is a component of intercultural communicative competence (Barrett et al., 2014). When she was faced with a negative situation about the toilet culture, she tried to imitate, to ask and to Google to get more information on how to behave and react.
AIE may be therapeutic as well as offering psychological relief to the author. AIE is helpful in facilitating intercultural encounter. The narrative of the student's AIE was richer in terms of critical cultural awareness, feelings, empathy, and action orientation than that of the researchers' AIE. The student alludes to the disparity in attitudes she encountered in Malaysia. This critical evaluation on the event demonstrates that the student prioritises the good consequence of the meeting. The student implicitly emphasises the significance of 'using analogies to comprehend' by providing readers with information on how she was greeted favourably in Malaysia.
	Although there are templates available to help students write about their intercultural encounters, they are not as comprehensive as the AIE (Spencer-Oatey and Davidson, 2013; Berardo and Deardoff, 2012).  After a bad interaction with a man, a student filled out her AIE. She did not wish to include all of the incident's specifics in her narrative, so readers may learn more about the occurrence by reading the student's AIE. According to Méndez Garcia (2017), filling out AIE may be distressing for certain pupils.
	 
	In this study, the respondents also mention about the religion. In this context it refers to Islam as Terengganu population is mostly Malay Muslim. In Islam, there is a benefit of traveling and taking lesson. Allah SWT in surah al-Mulk mentions the benefits of traveling and taking lessons from what is seen. Allah SWT says:

It is He Who has made the earth manageable for you, so traverse through its tracts and enjoy of the Sustenance which He furnishes; but unto Him is the Resurrection. (Surah al-Mulk:15)
	Allah SWT mentions in every verse of the Qur'an related to travel with instructions to take lessons from one event to another, from one journey to another. The Prophet SAW mentioned about the benefits of traveling through the hadith of the Prophet SAW:

“Three mustajab prayers, without a doubt; the prayers of parents for children, the prayers of travelers, and the prayers of the oppressed” (Reported by Abu Daud, al-Tirmizi. judged Sahih).
	The suggestion to travel is not just to observe and learn, but also to develop da'wah and highlight the goodness of Islam as a holy religion. A Muslim individual must believe that the personality of Muslim members is a reason for the continuity of harmony of a society or country. Al-Buti explains:

"No country will stand and stand without the unity and support of its people. While unity and support will not be born without brotherhood and love. Every congregation that is not united by a bond of true love and brotherhood will never be able to unite on one principle”. (Al-Buti, Fiqh al-Sirah: Dirasat Manhajiyah Ilmiyyah li Siratil Musthafa ‘Alaihi Shalatu Wasalam, translation edition, 2000).
	Al-Buti explained the incident in which the Prophet Muhammad SAW established the Medina Charter between the Muslims and their relationship with non-Muslims. Among the essence of the agreement is that he stated that the non-Muslims who are in Medina are part of the Muslims, they are given security guarantees and treated if they do not commit tyranny or pollute the existing peace. (al-Buti, m.s180).
The words of the Prophet SAW:
Remember, whoever wrongs a person who is bound by a covenant (kafir zimmi) or reduces his rights or burdens him beyond his ability or takes something from it without his will then I am his hindrance on the Day of Judgment.
(HR Abu Daud, no: 3054, Hadith Hasan).
	The reality of this agreement is that Islam recognizes unity in a society across races, ethnicities, and religions. Among the essence of the Medina Charter which is used as a basis in dealing with members of this community are:
1) Guarantee freedom in religion when determining for the Jew is their religion and for the Believer is their religion.
2) This Agreement recognizes the human rights that are entitled to fair treatment and at the same time emphasizes the protection of minorities, a task that must be performed as a citizen.
3) The right as a citizen will always belong to that citizen if he respects and accepts this agreement and does not commit treason or tyranny against others.
The Prophet SAW bequeathed:
Simplify and do not complicate, declare good news and do not make people run away from you. Strive with sincerity and strength. (Muttafaqun ‘alaih).
	When one of the companions of the Prophet SAW, Salman al-Farisi R.A managed to besiege a Persian fort, his army asked Salman to attack the fort. However, Salman replied, "Don't do it first. Let me call them first, as I have heard the Prophet SAW call them. "
	 The responsibility of a Muslim is to strive to spread his religion, set a good example and invite non-Muslims to know the true Islam. Dr. Yusuf al-Qaradawi said that conveying da'wah is the greatest task is what makes him hold fast to the rope of religion.
He added that when preaching one will change to a good form for what is preached to him and make him adhere to the teachings of Islam. (Qaradawi, Obligations of the Young Muslim Generation Today, translation edition, 2004). That is why, to build a civil society, we need unity and understanding. For every member of society must always work together to ensure peace and stability of the country to lead towards a harmonious life. For every Muslim individual should strive to set a good example and do well to each other and to the non-Muslim community as well.
CONCLUSION
The research confirms that AIE may be utilised as a framework for producing intercultural encounter narratives. This study could help the university or Japan Foundation to prepare the cultural briefing to reduce culture shock, a guideline for the next program to receive more NP’s and a university guideline in response to the emergency especially to the international students affected by the matter.
Foreign students can benefit from AIE as it fosters the development of intercultural competence. Activities can be developed by lecturers teaching intercultural subject or language teachers to use the AIE as a material in the classroom. In this study, while writing their narrative, the student’s audience in mind was Japanese and. English language students interested in reading about her intercultural communication experiences while studying overseas. In an intercultural communication setting, the study also shows how they use their native language. This also emphasises the necessity of gathering intercultural contact accounts in the original language. This will enhance the motivation of other language learners who want to apply for study abroad programmes by allowing them to read about such stories. Depending on the goal of future studies, the facilitator may choose to continue the same approach as this one or opt to begin the writing process by filling out AIE instead.
Narratives produced utilising AIE as a framework may be collected from a larger number of students, and the impact of reading such narratives on English or the native language should encourage respondents to engage in intercultural exchanges.
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Maksudnya :

Ya Allah! Ampunilah bagiku segala dosaku
dan juga dosa kedua ibu bapaku dan
kasihanilah mereka keduanya

sebagaimana mereka memelihara

mendidikku sejak kecil lagi.
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